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The First-Year Council, formed in the fall of 2009, is charged with setting the strategic direction of first 

year programs and reports jointly to the Executive Vice President and Provost and the Vice President for 

Student Affairs. Specifically, the Council is responsible for leading the implementing the 

recommendations set forth by the University as a result of its participation in the Foundations of 

Excellence (FoE) process in 2008-09. The key initiatives being undertaken by the Council are 

summarized in this report. More detailed information on the work of the Council and the FoE 

recommendations may be found online at http://www.uni.edu/foe/sites/default/files/ex_summary.pdf 

(FoE executive summary & action plan) and http://www.uni.edu/foe/first-year-council (First-Year 

Council website). An initial update of the work of the First-Year Council was done in May 2010 and can 

be accessed at http://www.uni.edu/foe/first-year-council-progress-report-may-2010.  

 

http://www.uni.edu/foe/sites/default/files/ex_summary.pdf
http://www.uni.edu/foe/first-year-council
http://www.uni.edu/foe/first-year-council-progress-report-may-2010
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Retention Council 

Improving Retention and Graduation Rates 

at the University of Northern Iowa 

 

Background 

The University of Northern Iowa is committed, in its 2010-2015 Strategic Plan, to providing an 

exceptionally high-quality undergraduate experience for its students, seeking to ―provide a 

rigorous and relevant undergraduate educational experience that prepares students for the 

future.‖ 

 

Further, the plan calls for improvement that would lead to increased student engagement in the 

first year, reduced time to graduation, and improved rates of success for racial/ethnic minority 

students. 

 

The Foundations of Excellence (FoE) self-study and planning process, accomplished jointly by 

Academic Affairs and Student Affairs in FY09, recommended that the University ―develop a 

systematic process to define, identify, and assess the needs of first-year students, especially 

underserved populations‖ and, more specifically: 

 

 ―Move from an intuitive model of decision making to a data-driven process that identifies 

the unique needs of students. 

 

 Develop interventions to meet the needs of specific students based on those identified 

needs through the implementation of an early warning system (e.g., MAP-Works; 

http://www.map-works.com/) and enhanced communication and outreach (e.g., improved 

online resources). 

 

 Determine responsibility for the coordination and implementation of interventions for 

specific sub-populations of students.‖ 

 

The FoE also recommended the formation of a First Year Council which in turn recommended 

that a team be formed and charged specifically to develop strategies to improve retention. 

 

The Board of Regents, State of Iowa, in its 2010 – 2016 Strategic Plan challenges the University 

of Northern Iowa to meet two specific, related goals: 

 

 Goal 2 

Iowa’s public universities will increase the degree attainment of underrepresented 

minority students. 

 Accountability Measure 

Trend data of the six-year graduation rates of Iowa’s public university 

underrepresented racial/ethnic minority students compared to non-minority students. 

 Target 

http://www.map-works.com/
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Close the gap between the six-year graduation rates of underrepresented minority 

students and non-minority students by 50% at each of Iowa’s public universities by 

2016. 

 

 Goal 3 

Iowa’s public universities will increase the percent of undergraduate students who 

graduate within four years.  

 Accountability Measure 

Trend data of percent of students in each year’s cohort who graduate from each of 

Iowa’s public universities in four years. 

 Target 

Increase the four-year graduation rate at each of Iowa’s public university to the 

median of its peer group or 40%, which is greater, by 2016. [n.b.  Median rate of UNI 

peer group is 24.5%] 

 

University of Northern Iowa Goals 
For these compelling reasons, UNI will seek to: 

 

 Improve the four-year graduation rate from 35.7% to 40% by 2016. 

 Improve the six-year graduation rate for African-American students from 38.8% to 

52.7% by 2016. 

 Improve the six-year graduation rate for Hispanic-American students from 61.9% to 

64.2% by 2016. 

 Improve the six-year graduation rate for Asian-American students from 65.0% to 65.8% 

by 2016. 

 Improve the six-year graduation rate for Native-American students from 50.0% to 58.3% 

by 2016. 

 

All are for students graduating by spring 2016 (to be reported to BOR in January 2017).  Current 

rates are from Board of Regents Graduation and Retention Report, February, 2010. 

 

Mission 

The mission is to develop and/or refine processes, services and interventions that, as seamlessly 

as possible, enhance student success. 

 

More specifically, such a model would:  

 

 Consider students’ experience from the time of their initial contact with the University 

through their graduation 

 Provide services tailored to the known and anticipated needs of groups and subgroups  

 Systematically identify and rapidly intervene with students exhibiting behaviors or 

communicating needs predictive of attrition or graduation delays 

 Rely heavily on continually improving the processes that support student success  

 

 Incorporate refined or newly-adopted practices that are considered ―best practices‖ in the 

field and are supported by known data 
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 Achieve synergy and efficiency by effectively using human and other resources across 

departmental and divisional lines  

 Align existing resources with most critical needs 

 

In this context 

  

 ―Student success‖ is measured by retention and graduation rates. 

  ―Service‖ is broadly defined as a routinely available source of support.  Examples 

include advising, orientation, tutoring, counseling, communication, etc. 

  ―Intervention‖ is broadly defines as an episodic source of support, provided in response 

to an acute need. 

  ―Processes‖ are broadly defined as policies, procedures and practices that undergird the 

provision of services and interventions. 

 

Approach 

 

Recognizing that the process of improving graduation and retention rates is complex and 

interdependent, and that many relevant strategies will require faculty leadership, a team will be 

charged to tackle a specific subset of methods and contexts within which improvement will be 

sought and: 

 

1.  Act on these immediate-term initiatives 

 

 Plan intervention for fall 2010 for cohort of the most at-risk rising sophomores of color 

(Academic Advising & Academic Learning Center). 

 Implement MAP-Works for fall 2010 (Dean of Students). 

 Implement refined summer orientation and Jumpstart for fall 2010 (New Student 

Programs). 

 

2.  Assess viability of best practices 

 

Identify best practices associated with improving retention and graduation rates and evaluate 

their potential for use at UNI, including these: 

 

 Summer bridge program for marginal admits 

 Mid-first term intervention for self-identified at-risk 

 Second term intervention for first term poor performers 

 Mandatory intervention for re-admits from academic suspension 

 Revised academic suspension/readmission policy 

 Exit interviews/intervention prior to point of departure 

 Mid-term grade reporting 

 Peer mentoring 

 Supplemental instruction 

 Proactive contact with students who do not preregister 
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3.  Identify and prioritize adoption of new practices over time 

 

Of those most well-suited to adoption, prioritize based on viability of implementation, cost, ease 

of adoption, and impact.  Recommend practices for adoption in priority order. 

 

Council 

A council comprised of the following will be jointly appointed by the Executive Vice President 

and Provost, and the Vice President for Student Affairs.  The team will be led by the Associate 

Provost for Academic Affairs: 

 

 Associate Provost for Academic Affairs (chair) 

 Dean of Students 

 Liberal Arts Core Committee member 

 Faculty Senate member 

 Chair, Heads 

 College Dean  

 Director of Academic Advising 

 Director of Academic Learning Center 

 Director of Admissions 

 Coordinator of Orientation 

 Director of Student Financial Aid 

 Director of Residence Life 

 University Registrar 

 Director of Institutional Research 

 

Timeline 

 

 Complete analysis and prioritization   December 15, 2010   

   

 Complete vetting to campus     February 15, 2010 

 

 Complete VP and Cabinet review   March 1, 2011 

 

 Initiate implementation for fall 2011 entering class March 1, 2011 
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MAP-Works Implementation 

 

The Foundations of Excellence final report in 2009 included the following institutional level 

recommendation: 

Develop a systematic process to define, identify, and assess the needs of first-year students, 

especially underserved populations. 

a. Move from an intuitive model of decision making to a data-driven process that identifies 

the unique needs of students. 

b. Develop interventions to meet the needs of specific students based on those identified 

needs through implementation of an early warning system (e.g., MAP-Works) and 

enhanced communication and outreach.  

In response to this recommendation, the First Year Council reviewed early intervention systems 

and recommended implementation of MAP-Works in late March 2010. Several faculty and staff 

members were then appointed to a MAP-Works implementation team. Select members of the 

implementation team attended a national training workshop in July, after which the full team 

began meeting to plan survey administration, promotions and incentives, campus-wide training, 

and follow-up outreach with first-year students.  

Survey Administration, Response Rate, and User Training 

The MAP-Works survey was sent as an email link to all new full-time, first-time freshmen at the 

University of Northern Iowa. The implementation team publicized incentive prizes such as 

spring semester tuition and fees and book store gift certificates across campus in a variety of 

formats, including coordination with Resident Assistants, electronic billboards and banners. In 

addition, the Dean of Students shared information about MAP-Works during all mandatory 

summer orientation programs for first-year students.  

The fall transition survey was launched in September 2010. A total of 1686 students completed 

the survey for a response rate of 85.6%, well above the national average MAP-Works response 

rate of 76.2%.  

A MAP-Works trainer conducted user workshops for faculty and staff members in early 

September. Ongoing and individualized training sessions continue as requested across campus. 

Post-Survey Student Connections 

University faculty and staff began contacting ―red/high risk‖ students immediately to make 

connections and offer referrals. Once all ―red‖ students had been contacted, some faculty and 

staff started reaching out to ―yellow/moderate risk‖ students. After the survey closed, priority 

shifted to connecting with students who did not complete the survey. In late October, mid-term 

D/F reports were loaded into the MAP-Works system. At this point, the Reading and Learning 

Coordinator in the Academic Learning Center invited each student with a D/F slip to meet with 

her individually, and then connected those students with academic coaches. Approximately 1200 

interactions have been initiated and recorded through the MAP-Works system. 
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Launch of the MAP-Works spring transition survey is planned for late January 2011. The 

implementation team will continue to work on faculty/staff outreach and training, survey 

promotion, and follow-up communication with students. 
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Faculty Development  

 

Tasked by the First-Year Council with developing a comprehensive plan for faculty development 

from the Foundations of Excellence institutional recommendations, the First-Year Council 

Faculty Development Committee has been working on the following, which also overlap with 

some of the ―Just Do-Its‖ recommendations (cf. 

http://www.uni.edu/foe/sites/default/files/ex_summary.pdf ). 

1. MAP-Works Implementation. 

 

 Map-Works training seminars for faculty and staff,  conducted on September 8, 

2010  by Iowa State University Associate Dean, Mary Jo Gonzales. 

 

 Faculty participation as ―Direct Connects.‖  Roughly two dozen faculty 

participated in MAP-Works during fall 2010. 

 

 Map-Works updates for faculty of first-year intensive courses (fliers, e-mails).  

Particular attention paid to faculty in the Oral Communications and College 

Writing & Research programs. 

 

 MAP-Works ―Social‖ – November 3, 2010.   Brief introduction to MAP-Works 

(benefits, how-to-use, best practices), update on progress, challenges ahead, future 

training opportunities, and a call to participate.  

 

 

2. Department Head - Fact Sheet(s) of First Year Experience Initiatives at UNI. 

 

 Fact Sheet draft completed.  Incorporated in part at the ―Allies‖ website - 

http://www.library.uni.edu/library-instruction/faculty-web-pages/first-year-

experience-resources. 

 

 Working on draft of MAP-Works summary statement(s).  Why MAP-Works is 

important.  What you can learn from MAP-Works.  MAP-Works success stories 

at UNI. 

 

 Working on draft of First-Year Experience and Cornerstone summary 

statement(s).  Why the First-Year Experience and Cornerstone will be important. 

 

 

3. Who are Your First-Year Experience Allies at UNI? 

 

 Draft website at http://www.library.uni.edu/library-instruction/faculty-web-

pages/first-year-experience-resources.  Includes online access to:  MAP-Works, 

units providing support for first-year students, programs for first-year students,  

key handbooks and directories, research on the first-year experience, and best 

http://www.uni.edu/foe/sites/default/files/ex_summary.pdf
http://www.library.uni.edu/library-instruction/faculty-web-pages/first-year-experience-resources
http://www.library.uni.edu/library-instruction/faculty-web-pages/first-year-experience-resources
http://www.library.uni.edu/library-instruction/faculty-web-pages/first-year-experience-resources
http://www.library.uni.edu/library-instruction/faculty-web-pages/first-year-experience-resources
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practices for  faculty development.  

 

 

4. Who are Our First-Year Students? 

 

 Multi-modal online training e-modules for faculty are under development.   

e-Modules include: 

 

o Who Are First Year Students? 

o What Does Research Say about First-Year Students? 

o What Can We Infer about First-Year Students? 

o How Can You Help These First-Year Students Transition to College Life? 

o How Do You Work with First-Year Students? 

 

 Draft  Prezi  concept pages at: 

 

o https://prezi.com/secure/3fa98117c31ce8dbfd9e70d2f81b2c6dc20ec63c/  

o https://prezi.com/secure/0d557c4419eed9665cb579866f1d7e0aacaf2308/ 

o https://prezi.com/secure/1d8727ccbd89b1007a6f05cb64318e8a6fbe6252/  

 

 

5. New Faculty Orientation and ―Information Units‖ 

 

 First-Year experience sessions planned for new faculty orientation in fall 2011. 

 

 First-Year experience session information workshop/seminar under consideration 

for the current new faculty of 2010-2011. 

 
  

https://prezi.com/secure/3fa98117c31ce8dbfd9e70d2f81b2c6dc20ec63c/
https://prezi.com/secure/0d557c4419eed9665cb579866f1d7e0aacaf2308/
https://prezi.com/secure/1d8727ccbd89b1007a6f05cb64318e8a6fbe6252/


11 
 

Cornerstone Experience 

 

Tasked by the First-Year Council with developing a first-year cornerstone experience for all 

first-year students, an ad hoc committee appointed by the First-Year Council has been working 

with the LAC Review Steering Committee (LAC-RSC) to develop a first-year cornerstone 

course.  We hope to pilot 12-16 sections of this course in Fall, 2011. Information about the 

philosophy behind such a course, course development, and faculty development for a pilot of this 

course is provided below, along with original recommendations for the cornerstone course from 

the First-Year Council in Appendix A and a draft syllabus still undergoing revision for this 

course in Appendix B.   

 

UNI’s First-Year Philosophy and Cornerstone 

A positive first-year experience is the cornerstone of students’ success in college, and by 

extension, their careers and lives. The University of Northern Iowa recognizes the importance 

and value of this positive first-year experience for students, and the need for the university to 

facilitate students’ effective transition to the University by providing a variety of experiences, 

opportunities, and foundational skills to help them become successful students.  

 

In accordance with this philosophy, we propose implementing a multi-faceted first-year 

Cornerstone course which will foster a personalized and supportive academic and experiential 

environment that challenges and inspires students to actively engage in learning, develop a 

broader world view, practice responsible decision-making, open their minds to new possibilities, 

be engaged citizens, and be prepared to be members of pluralistic communities. This course will 

also create a welcoming and safe environment both in and outside the classroom that is sensitive 

to individual needs, backgrounds and experiences of all first-year students, facilitate their 

connections and points of contact with faculty, other students, staff and support services, 

encourage their active involvement in community life, and introduce them to the community 

values of respect, caring, ethical responsibility, inclusiveness, and intellectual and social 

engagement. 

 

Making Connections across Campus 

This proposal speaks directly to UNI’s Strategic Plan to be a leading undergraduate public 

university that provides a strong liberal arts foundation. Here we are renewing and strengthening 

our efforts to provide a rigorous and relevant undergraduate educational experience that prepares 

students for the future via a transformative learning experience that inspires students to take 

responsibility for their learning.  

 

According to the Foundations of Excellence (FoE) action plan, submitted in July 2009, one way 

to create a positive foundation of learning is to design and implement a cornerstone experience 

for all first-year students. This recommendation has been endorsed by many UNI administrators, 

faculty, staff and students. For example, the Liberal Arts Core Review Steering is also eager to 

implement this as a beginning phase of revisions being considered for the entire Liberal Arts 

Core. As we pilot 12-16 sections of a year-long cornerstone experience during the 2011/2012 

academic year we will further the implementation of UNI’s new Strategic Plan, the Foundations 

of Excellence action plan and the Liberal Arts Core Review Steering Committee’s 

recommendations  
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The Faculty and Academic Support Team 

To design and implement this course we will need to recruit a diverse group of faculty 

distinguished by their creative and intellectually rigorous teaching and scholarship. During a 

month long faculty development symposium, these master teachers will design a course to 

provide students with foundational skills in writing, speaking, critical inquiry, and thinking to 

help them become well-educated persons who understand the value of working for the common 

good within our pluralistic society. During this first-year experience, students will become active 

participants in campus and community life, engage in a variety of learning experiences, learn to 

listen to and respect diverse perspectives, take responsibility for themselves, and develop a sense 

of who they are as members of a diverse community, both on campus and outside of the 

university.   

 

The faculty selected to develop the Cornerstone course and its related delivery methods, will do 

so in partnership with an academic support team that may include librarians, writing and 

speaking coaches, peer mentors, and advisors who will work with the students and faculty 

members to enrich the learning environment. This will allow the students to take advantage of 

the plethora of co-curricular activities and learning experiences UNI has to offer.  In other words, 

Cornerstone will be an academically-focused course, with elements of an extended orientation 

that includes strategies for success in college and beyond. With this level of support, all students 

can expect to conduct personalized research projects, participate in co-curricular activities, attend 

cultural events, and engage with members of diverse communities.  

 

Faculty will be invited to apply to participate in the pilot program via a competitive application 

process.  The selected faculty team will choose a common theme or ―common read‖ that can be 

considered from many different perspectives. The faculty team will commit to an engaged 

student-focused pedagogy that encourage students to make connections between and among a 

variety of disciplines and perspectives via carefully crafted writing assignments, oral 

presentations, experiential learning opportunities, and hands-on research. One theme that is being 

considered for the 2011-2012 academic year is the 10
th

 anniversary of 9/11. The success of the 

Standing on Higher Ground program suggests that by creating a series of learning opportunities 

around this post- 9/11 theme, we couldengage in a multi-faceted approach to teaching and 

learning. In the end, we will have involved professors and knowledgeable student services 

professionals working together to demonstrate that life-long learning is both rewarding and 

enjoyable. 

 

Assessment 

To evaluate the effectiveness of this foundational program the faculty, in collaboration with 

UNI’s Office of Assessment and the Informational Technology Services will build assessment 

into the Cornerstone experience. UNI has already begun its implementation of I-folio, an 

assessment tool developed by the University of Iowa. While some objectives can be measured 

via embedded assignments and activities, we will also use student surveys including NESSE and 

Map-Works. With these tools we can assess college readiness, progress and 

retention/completion.  

 

Budget for Cornerstone Pilot Program 
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***UNDER CONSTRUCTION*** 

Resources needed: 

Faculty development costs: 

  Summer salary for 12-16 faculty members ($96,000-$128,000) 

  Workshop costs (honorariums for speakers, room rental, materials, etc…) 

 

Curriculum development costs: 

  Speaker funds 

  Book fund 

Bring author to campus 

Organize other activities on campus & in the community such as speakers, films, 

artistic exhibitions etc.  

Service learning projects (local, national or international service trips) 
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Learning Outcomes and Assessment 

 

The Learning Outcomes Subcommittee of the First Year Council was created when 

subcommittees for the Council were identified in December 2009.  The subcommittee originally 

consisted of  Melissa Payne, Student Affairs Division; Lyn Countryman, College of Education 

and Interim Director Price Lab School; Maria Basom, College of Humanities and Fine Arts and 

University Faculty Senate representative on the Liberal Arts Core Committee; April Chatham-

Carpenter, College of Humanities and Fine Arts,  co-chair of Foundations of Excellence study of  

the first year and of the First Year Council; and Donna Vinton, Director of Academic 

Assessment, and chair of the Learning Outcomes Subcommittee.   Key activities and 

accomplishments for the committee during the spring and fall semesters of 2010 are listed below: 

 January:  The 2010 National Survey of Student Engagement (NSSE) was available to 

students beginning with an invitation to participate sent at the end of January.  One of the 

three cohort groups selected for this administration of NSSE was a group of institutions 

similar to UNI, which had participated in the Foundations of Excellence First Year program 

in the past.  Data collected from this administration of NSSE were intended to provide a 

baseline for student performance in selected areas and a benchmark for comparison with 

other institutions. 

 

 February:   All members of the outcomes subcommittee plus Deirdre Heistad, Faculty 

Fellow in the Provost’s Office, member of the  FY Council and the Liberal Arts Core-Review 

Steering Committee (LAC-RSC); Jerry Smith, member of the LAC-RSC, Faculty Senate, and 

the Liberal Arts Core Committee; and Ginny Arthur, Associate Provost for Faculty Affairs, 

co-chair of the LAC-RSC, and part of the leadership team for the Academy for the 

Assessment of Student Learning project focusing on creating  assessment strategies for the 

new Liberal Arts Core, currently in development, attended the Higher Learning Commission 

workshop, Assessment as a Core Strategy, to develop a draft statement of learning outcomes 

for the first year.   

 

 March:  The group continued to work on the draft of learning outcomes after the February 

workshop and in March presented the draft of learning outcomes to the First Year Council 

for feedback.  The goals were revised according to Council suggestions and approved. 

 

 April:  A document identifying possible data and resources for assessing the identified 

learning goals were presented to the First Year Council and shared with the Provost and the  

Goals presented to FY Council for approval, and then to the Provost and Vice President for 

Student Affairs for final approval. 

 

 May:  A list of action steps for proceeding with the development of assessment procedures 

for measuring the learning outcomes was presented at an end-of-year workshop for the First 

Year Council. 

 

 September:  Members of the Outcomes Subcommittee used a mapping technique to identify           

1) programs and services currently in place to help students develop first-year learning 
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outcomes and 2) potential points for gathering assessment data, both that which is currently 

collected and that which might be collected in the future.  (See Appendix C.) 

 

 October: Data from the 2010 administration of NSSE relating to first-year outcomes was 

collected in a document that will be used by the outcomes subcommittee to decide which 

data points from NSSE should be used as a first round of learning outcomes assessment and 

presented in a baseline report of student performance related to first-year learning outcomes. 

 

 November:  A leadership team including members of the First Year Council Learning 

Outcomes Subcommittee and the Liberal Arts Core Review Steering Committee will attend 

the Higher Learning Commission Roundtable for new members of the Academy for the 

Assessment of Student Learning.  UNI participation in the Academy will focus on 

development of an assessment plan for the new Liberal Arts Core currently being created.  

Having representatives from both the First Year Council and the Liberal Arts Core Review 

Steering Committee on the leadership team for Academy-related activities will ensure that 

the Liberal Arts Core and the first-year initiative stay connected as assessment work 

continues. 
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Appendix A 

CORNERSTONE PROPOSAL April 19, 2010  

 

Miscellaneous quotes from recent webinars on FY Seminars:   

“Students have a first-year experience whether you plan it or not.” 

“The first-year matters!” 

“All expectations for the four years should be set up in the first year.” 

 

Our task was to research first year experience programs, determine what would be best for the 

University of Northern Iowa, and create a proposal for the First Year Council to approve or deny. 

In our research, we found evidence that the majority of higher education institutions are offering 

a seminar of one type or another. Abundant research shows that the first year seminar is 

attributed with increases in: persistence to sophomore year; student satisfaction; use of campus 

services; academic abilities; persistence to graduation; grade point average; and motivation 

(National Resource Center for the First-Year Experience and Students in Transition and Policy 

Center for the First Year of College surveys). 

With the cost of recruiting one student to UNI totaling nearly $500, it is clear that retaining 

students is less expensive than recruiting them. Our expectation is, with the creation of a first 

year cornerstone experience, the University of Northern Iowa will intentionally guide the first-

year experience and assist students to acquire the skills they need to succeed. 

We propose UNI offer a 3 credit hour (graded credit) academic inquiry cornerstone course. The 

course and its related delivery methods would be developed by faculty members, in partnership 

with student services staff, students, and administration. This course would, by the nature of its 

assignments and activities, provide a helpful transition to students to college at UNI and will 

include extended orientation topics in the context of an interdisciplinary critical inquiry topic of 

the faculty member’s choice. 

 

 

  



17 
 

Recommended Components 

1. Academically-focused (interdisciplinary critical inquiry topic of faculty member’s 

choice), with elements of extended orientation included [based on ideas from literature 

and focus groups with current students] – the course itself and its delivery methods would 

be developed by a team of faculty members, with input from student services staff and 

students and administration. Students would get an orientation to college through an 

interesting academic topic, demonstrating that learning is enjoyable. 

a. Interdisciplinary topic of faculty member’s choice (keeping in mind topics 

students are interested in as well as what faculty want to teach) 

b. Emphasis on critical thinking, writing, & hands-on research 

c. Higher-order thinking & assignments (not just recall & tests) 

d. Engaged pedagogy (not just lectures – the focus needs to be on discussions & 

writing) 

e. Research-based & applied approach to covering extended orientation general 

topics 

2. Faculty-led teaching team, comprised of a faculty member & peer mentor, with student 

services and library staff in support of course 

3. Part of LAC, if approved as part of LAC revision 

4. 3 graded credit hours [based on research indicating better learning outcomes] 

5. Required course for first-year students in their first semester (piloted & phased in over 

time – e.g., 3-year period) 

6. Small sections (no more than 25 students) 

7. Assessment built in to the course from the start – to support faculty research & outcomes-

based information-gathering  

8. Include a common summer read as required text 

9. Could build in a required university eportfolio of some kind, to be developed by the 

student over the time they are here 

10. An advisory board to oversee the course, possibly with an administrator involved 

(included faculty, staff, and students on this advisory board) 

11. Faculty development built in for course preparation & teaching (with paid summer 

workshops initially, if possible, and regular meetings at least once a year thereafter) 

12. Part of faculty member’s normal teaching load or some other compensation given for 

teaching the class – faculty members should have their participation rewarded in some 

way (recognized in tenure/promotion process). Could include emeriti faculty to help 

instruct.  Could use course tuition to help cover costs of instruction, similar to how 

summer school is staffed. 

13. Could teach the extended orientation topics in a variety of ways – e.g., (a) front-load the 

class (the week before school starts) with orientation topics, starting class a week early; 

(b) teach those topics through podcasts; (c) have guest speakers come in every couple of 

weeks in large lecture setting, made up of several classes put together & then apply 

topic/s in smaller seminar setting the following week; (d) have assignments built around 

these topics 

Example Academic Inquiry Models 

1. Appalachian State University (14,000+ undergrads) 
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The First Year Seminar (UCO 1200) introduces students to the rigor of academic study at 

the University level through interdisciplinary engagement with a variety of disciplines 

and perspectives, the foundation of the university’s new General Education 

program. First Year Seminar students and faculty engage in a shared process of inquiry 

around a broad, interdisciplinary topic or question. These small seminar-style classes are 

taught by experienced faculty who use varied and engaging pedagogies to help freshmen 

make the transition from high school to college by developing creative and critical 

thinking abilities, cultivating effective communication skills, and introducing students to 

a variety of research tools and methods. Appalachian’s First Year Seminar course also 

provides students the opportunity to make connections with faculty and other students, to 

discover the wide range of resources Appalachian provides its students, and to become 

part of the university and local community. (http://firstyearseminar.appstate.edu/) 

 

The seminars require a summer common read as one of the required texts. 

http://www.summerreading.appstate.edu/  

 

Example seminars for spring 2010 can be found at: 

http://firstyearseminar.appstate.edu/spring-2010  

 

Example syllabi: 

http://firstyearseminar.appstate.edu/sites/default/files/greenwald-sample-syllabus.pdf  

http://firstyearseminar.appstate.edu/sites/default/files/parks-sample-syllabus.pdf  

http://firstyearseminar.appstate.edu/sites/default/files/Silver-sample-syllabus.pdf  

 

2. College of Charleston (app. 9000-10,000 undergrads) 

 

Course Hours: 3  

First-Year Seminars focus on topics within or across the disciplines of study in the 

College curriculum. Seminars introduce students to the discipline, its ways of thinking 

and methods of conducting research. Seminars also address the needs of first-year 

students: introducing students to the College's liberal arts and sciences curriculum and to 

resources such as the Library, computing facilities, advising and other student support 

services. (http://spinner.cofc.edu/catalog/undergraduate/2009-

2010/courses/FYSM/FYSM1XX.html ) 

 

http://marketing.cofc.edu/pv_obj_cache/pv_obj_id_5F7C5AEAE66E256410BDDE3322

DEEF4834F82100/filename/fye_brochure.pdf)  

First-Year Seminars (FYSM) are small courses (generally between 20 and 25 students). 

They are taught by roster faculty, who have many years of experience teaching at the 

College of Charleston. The courses focus on a narrow topic and introduce students to the 

research and writing skills of a particular discipline. Those skills will be applicable to all 

classes students will take at the College. FYSMs engage students in group work, class 

discussion and debate.  

http://firstyearseminar.appstate.edu/
http://www.summerreading.appstate.edu/
http://firstyearseminar.appstate.edu/spring-2010
http://firstyearseminar.appstate.edu/sites/default/files/greenwald-sample-syllabus.pdf
http://firstyearseminar.appstate.edu/sites/default/files/parks-sample-syllabus.pdf
http://firstyearseminar.appstate.edu/sites/default/files/Silver-sample-syllabus.pdf
http://spinner.cofc.edu/catalog/undergraduate/2009-2010/courses/FYSM/FYSM1XX.html
http://spinner.cofc.edu/catalog/undergraduate/2009-2010/courses/FYSM/FYSM1XX.html
http://marketing.cofc.edu/pv_obj_cache/pv_obj_id_5F7C5AEAE66E256410BDDE3322DEEF4834F82100/filename/fye_brochure.pdf
http://marketing.cofc.edu/pv_obj_cache/pv_obj_id_5F7C5AEAE66E256410BDDE3322DEEF4834F82100/filename/fye_brochure.pdf
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Outside-the-classroom opportunities for socializing, class trips and getting to know 

faculty and other students who might share similar interests are plentiful. In combination 

with their other courses, FYSM courses offer students an excellent introduction to the 

academic life of the College of Charleston. http://spinner.cofc.edu/fye/fyeseminars.html  

Example seminars for fall 2010 can be found at: 

http://spinner.cofc.edu/fye/documents/booklet10-11.pdf  

 

Goals for seminars: 

 Effective reading, writing and speech; 

Specific Measure for Effective Writing:  By the end of the semester, students 

enrolled in FYSM 101 or a Learning Community will complete at least one paper that 

demonstrates acceptable and appropriate written communication skills as understood 

in the discipline and as measured by a rubric approved by the First-Year Experience 

Committee. 

 Use of academic resources and student support services at College of Charleston, 

including the library, information technology, the Center for Student Learning, the 

Academic Advising and Planning Center, the office of Career Services, and other 

appropriate academic resources, student support services, and cultural resources; 

Specific Measure:  By the end of the semester, students enrolled in FYSM 101 or a 

Learning Community will be able to demonstrate an acceptable level of familiarity 

with the College library, information technology resources, the Center for Student 

Learning, the Academic Advising and Planning Center, and other appropriate 

academic resources and student support services. 

 Familiarity with appropriate data, information and knowledge-gathering techniques 

and research skills in the discipline; 

Specific Measure:  By the end of the semester, students enrolled in FYSM 101 or a 

Learning Community will be able to demonstrate an acceptable level of knowledge of 

information gathering techniques and research skills as appropriate in the discipline 

or to interdisciplinary learning. 

 Using appropriate critical thinking skills and problem-solving techniques in a variety 

of contexts; 

 Understanding the goals of liberal arts and sciences education and the core values of 

College of Charleston; 

 Understanding and respecting the values of academic integrity, including the College 

Honor Code; 

 Using effective skills and strategies for working collaboratively; 

 Engaging constructively in the College and local communities. 

 

3. Millersville University of Pennsylvania (7,359 undergraduates) 

Millersville University's UNIV 103 First Year Experience Seminar is based on a course 

model where each section of the course focuses on a different topic of strong interest to 

faculty and students. Seminars are designed to jump start the process of intellectual 

inquiry; students participate in a free exchange of ideas through discussion and oral 

http://spinner.cofc.edu/fye/fyeseminars.html
http://spinner.cofc.edu/fye/documents/booklet10-11.pdf
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presentations.  Each seminar reflects the goal of an intellectually rich course both in 

terms of expectations for active critical thinking and in terms of appropriate yet 

challenging expectations for reading, writing, student research, and student-led 

discussion. Professors teaching a section of UNIV 103 have a strong mentoring role as 

they assist students in developing a meaningful and purposeful approach to General 

Education that will prepare them for life. (http://www.millersville.edu/fye/)  

Teaching in a seminar format provides faculty with a wonderful opportunity for student 

engagement, critical thinking and problem solving, while encouraging students in group 

work, team teaching, experiential learning, and problem based learning as viable 

strategies. It is our goal to introduce students to an academically rigorous environment 

with high expectations to help establish a standard for their university career. The 

seminar format is also meant to include opportunities for broad conversations about 

liberal arts education and to help students begin to appreciate the curriculum they are 

being asked to follow. (http://www.millersville.edu/fye/seminar.php ) 

Three credit first year seminars are often interdisciplinary in nature and limited in class 

size to help provide an opportunity for students to interact with their professor. Faculty 

are encouraged to discuss expectations of university coursework and other issues that 

relate to the students successful transition into university life. All three-credit seminars 

are designed around a common template with several key objectives which include a 

commitment to: 

1. Communicating orally and in writing 

2. Obtaining and evaluating information (information literacy) 

3. Engaging in critical thinking 

4. Appreciating the importance of civic engagement 

5. Understanding the importance of a liberal arts education 

6. Making a successful transition into university life, both academically and socially 

(http://www.millersville.edu/fye/faculty.php ) 

4. University of Michigan 

Their goals for their FY Seminar:   

a. Enable first-year students and faculty to interact in a small class experience 

(maximum enrollment of 20 students  

b. Introduce students to the demands of intellectual inquiry  

c. Engage students as participants in the university's intellectual community  

d. Develop students' communication skills  

e. Help students to discover the value of specialized academic knowledge 

(http://www.lsa.umich.edu/facstaff/ug_education/programs/fysem)  

Most departments offer topics courses that allow individual faculty to make use of their 

own scholarly expertise and interests. The material should be aimed at the level of first-

year students and taught in a seminar format that emphasizes active participation and 

vigorous discussion. Each seminar must meet one of the following requirements: 

http://www.millersville.edu/fye/
http://www.millersville.edu/fye/seminar.php
http://www.millersville.edu/fye/faculty.php
http://www.lsa.umich.edu/facstaff/ug_education/programs/fysem
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Fulfill an LSA area distribution 

 3-credit course that meets for three contact hours in the classroom per week, 

preferably divided into two or three time periods, with a maximum enrollment of 

20.  

 Course content fulfills one of LSA's area distributions (Humanities, Social Science, 

Natural Science, Interdisciplinary, Mathematics & Symbolic Analysis, 

and Creative Expression).  

 Those with the appropriate content may also meet the Race and Ethnicity (R&E) or 

Quantitative Reasoning (QR) Requirement.  

Satisfy the First-Year Writing Requirement 

 4-credit course that meets for three contact hours in the classroom per week, 

preferably divided into two or three time periods, with a maximum enrollment of 

18.  

 Course content fulfills the First-Year Writing Requirement. 

(http://www.lsa.umich.edu/umich/v/index.jsp?vgnextoid=b8665717f4cba110VgnV

CM100000a3b1d38dRCRD&vgnextchannel=9c44208571cba110VgnVCM100000a

3b1d38dRCRD&vgnextfmt=default ) 

 

http://www.lsa.umich.edu/UMICH/lsa_students/Home/First%20Year%20Seminars/Fall%

202010/F10%20FYS%20Short%20Descriptions.pdf  

 

http://www.lsa.umich.edu/UMICH/lsa_students/Home/First%20Year%20Seminars/broch

ure/W09%20FYS%20brochure.pdf  

 

Possible General Topics to be Included (based on Joe Cuseo’s piece, Course content for a 

comprehensive, holistic first-year seminar): 

1. Introduction to higher education 

a. Why go to college? 

b. What are the qualities of an educated person?  

c. Why is it important to have a liberal arts education? 

2. Educational planning & decision making 

3. Higher-level thinking skills (i.e., critical and creative thinking) 

4. Research, writing, and speaking skills 

5. Information literacy 

6. Fiscal literacy 

7. Diversity  (appreciating and learning from human differences) 

8. Social intelligence (i.e., relating effectively to others) 

9. Wellness (body, mind, & spirit)  

Possible General Course Objectives  

http://www.lsa.umich.edu/umich/v/index.jsp?vgnextoid=b8665717f4cba110VgnVCM100000a3b1d38dRCRD&vgnextchannel=9c44208571cba110VgnVCM100000a3b1d38dRCRD&vgnextfmt=default
http://www.lsa.umich.edu/umich/v/index.jsp?vgnextoid=b8665717f4cba110VgnVCM100000a3b1d38dRCRD&vgnextchannel=9c44208571cba110VgnVCM100000a3b1d38dRCRD&vgnextfmt=default
http://www.lsa.umich.edu/umich/v/index.jsp?vgnextoid=b8665717f4cba110VgnVCM100000a3b1d38dRCRD&vgnextchannel=9c44208571cba110VgnVCM100000a3b1d38dRCRD&vgnextfmt=default
http://www.lsa.umich.edu/UMICH/lsa_students/Home/First%20Year%20Seminars/Fall%202010/F10%20FYS%20Short%20Descriptions.pdf
http://www.lsa.umich.edu/UMICH/lsa_students/Home/First%20Year%20Seminars/Fall%202010/F10%20FYS%20Short%20Descriptions.pdf
http://www.lsa.umich.edu/UMICH/lsa_students/Home/First%20Year%20Seminars/brochure/W09%20FYS%20brochure.pdf
http://www.lsa.umich.edu/UMICH/lsa_students/Home/First%20Year%20Seminars/brochure/W09%20FYS%20brochure.pdf
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As a result of taking a cornerstone course, students will foster the development of skills or 

strategies that are valuable and applicable across subjects (transferrable, cross-disciplinary skills) 

and across time (durable, lifelong learning skills).  

 

In addition, (based on UNI’s FY Learning Goals and Outcomes, as well as collected FY Seminar 

syllabi and the 2006 National Survey of First-Year Seminars), students will be able to: 

1. Articulate the importance of a liberal arts education. 

2. Understand the importance of interdisciplinary learning and solving problems from 

multiple perspectives. 

3. Develop skills for locating, evaluating, and using information sources in ethical ways. 

4. Understand how to use both critical and creative thinking to solve and resolve problems. 

5. Understand how learning happens and its relationship to effective study skills. 

6. Develop writing, speaking, listening, interpersonal, intercultural, and small group 

interaction skills necessary for being successful in college. 

7. Seek out opportunities to add to their knowledge and understanding, engaging with 

diverse communities in a variety of on-campus and off-campus events. 

8. Examine, understand and articulate their personal values, interests, and learning styles. 

9. Begin taking responsibility for their own learning, and take an active role in planning 

their academic career. 

10. Know where to locate and how to use university resources.  

11. Pursue physical, psychological, emotional, academic and financial well-being.  

12. Make connections with students, faculty and staff on campus. 
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Appendix B 

Cornerstone Draft Syllabus 

Nov. 4, 2010 

(6 credit hours over 2 semesters) 

 

Primary Instructor:   (tenured/tenure-track faculty member) 

Faculty Teaching Team:  (3 tenured/tenure-track faculty members from the other three 

sections that make up the 4 section Cornerstone cluster) 

Academic Support Team: (4 student support specialists, i.e. peer mentor, adviser, librarian, 

writing coach, speech coach, career services rep., international 

programs advisor, etc…) 

LAC/Cornerstone  Dir.: (?) 

 

(Syllabus will include office numbers, office hours, email, etc… for the entire team) 

 

Note: Your section is one of four Cornerstone sections meeting at the same time.  

Together the four sections will create a Cornerstone Cluster. There are times when the 

entire cluster will meet for group activities and events both during regular class time and  

outside.   

 

Catalog Description 
An introduction to academic inquiry and to the community of university scholarship. In this 

course students learn to take responsibility for their university experience and academic progress 

while developing a sense of who they are as members a diverse community. In this way students 

learn to become active participants in campus and community life.   

 

UNI First Year Philosophy Statement 

A positive first-year experience is the cornerstone of students’ success in college, and by 

extension, their careers and lives. The University of Northern Iowa recognizes the importance 

and value of this positive first-year experience for students, and the need for the university to 

facilitate students’ effective transition to the University by providing a variety of experiences, 

opportunities, and foundational skills to help them become successful students.  

 

Course Description 

This two semester course known as Cornerstone is a multi-faceted first-year experience which is 

committed to fostering a personalized and supportive academic and experiential environment 

that challenges and inspires students to actively engage in learning, develop a broader world 

view, practice responsible decision-making, open their minds to new possibilities, be engaged 

citizens, and be prepared to be members of pluralistic communities. These courses are also 

committed to creating a welcoming and safe environment both in and outside the classroom that 
is sensitive to individual needs, backgrounds and experiences of all first-year students, facilitates 

their connections and points of contact with faculty, other students, staff and support services, 
encourages their active involvement in community life, and introduces them to the community 

values of respect, caring, ethical responsibility, inclusiveness, and intellectual and social 

engagement. 
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Required Texts 

Common Read (Three Cups of Tea, etc…) 

 Include list of suggestions 

 Include criteria in procedures 

Cornerstone Textbook (Your College Experience, etc…) 

 Include list of suggests 

 

Required surveys 

Map-Works  

NESSE (cannot require, but we can make alternative less attractive) 

Career survey 

 

Course Activities and Requirements 

Bring in Alums to discuss  
Specific activities will be selected by the instructional team from the following options. 

o   create list of perspectives that teaching team could choose from to approach the course 

o   each perspective could be attached to a certain process with requirements (such as e-

portfolio, types of writing, self-discovery piece, interdisciplinary assignment/debate, etc.) 

Critical Inquiry – Topic to be selected by the instructor but must be interdisciplinary in 

nature where students can explore the interplay of culture, history and human experience and 

one that can be linked to a social justice issue where students see the connections between 

personal values and choices of action.     

Class-determined community service project 

The class will determine a class-determined community service project or projects where groups 

of students will be responsible for engaging in community service for a total of ten hours.  These 

will have to be documented and verified by the organizations for which the service is conducted.  

 

Campus Involvement  

Students will be informed of a variety of opportunities to enrich their collegiate experience. 

 Each student will be expected to engage in five different activities, which can include but are not 

limited to:  athletics, theatre, music, student organizations, and academic organizations.  

 

Throughout the semester you will be asked to reflect on a variety of topics to help you:  a) 

engage in critical inquiry, b) get to know yourself better, c) get to learn about each other and the 

diversity presented on this campus, d) transition from high school to college, and e) explore 

opportunities offered at UNI.   

 

I-folio 

You will need to maintain a virtual portfolio for this class on the elearning system.  Your grade 

will be determined by your performance on your assignments. 
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GOALS AND OUTCOMES 

How much can we do in this course?   

Goal Means of achievement  Means of assessment NOTES 

1. Student will 

examine and articulate 

their personal values. 

 

Common read 

combined with 

personal writing 

activities 

How will we know if 

students go on this 

personal journey 

I-folio 

Portfolio examples 

show development 

(less quantifiable) 

 

NSSE item 11n. 

 

―articulation‖ 

demonstrated through 

artifacts in e-portfolio 

 

Could focus on 

assessing ―looking 

outward‖ items, but 

not necessarily the 

―looking inward‖ 

items? 

 

But with the right 

rubric we could 

certainly assess one’s 

ability to articulate 

one’s values. We may 

want to look at this in 

fall and then again in 

spring to look for 

improvement 

2. Pursue physical, 

psychological, 

emotional, academic 

and financial well-

being.  

 

 

Academic Support 

team consultations 

 

Students keep 

personal resource log  

 

Your College 

Experience 

Some type of rubric 

used during individual 

conference with 

support team member 

 

MAP-Works 

aggregate data (fall to 

spring surveys) 

 

3. Take an active role 

in planning their 

academic career. 

Academic Support 

team consultations 

 

Students keep 

personal resource log  

 

Your College 

Experience 

  

4. Take part in 

opportunities to 

engage with diverse 

communities.    

Experiential learning 

assignments 

 

Class community 

service project 

 

  

5. Describe and 

practice principles of 

civility in and outside 

the classroom. 

 

  Combine goals 5 and 

6? 

6. Engage in Class community i-folio reflections Combine goals 5 and 



26 
 

responsible 

citizenship.  

 

service project 

 

Moving beyond 

―fundraising project‖ 

to reflection/discovery 

about underlying 

causes (e.g. interview 

someone who works 

at Tyson). Moving 

from being ―helpful‖ 

to seeing beyond 

surface level.  

about carefully chosen 

common read or field 

trip 

6? 

Is part of the goal 

related to retention … 

specifically related to 

connecting people to 

CF/Waterloo? 

7. Know where to 

locate and how to use 

university resources.  

 

Academic Support 

team consultations 

 

Research 

paper/project 

 Combine goals 7 and 

8? 

 

8. Take responsibility 

for his/her own 

learning. 

 

 

Self-evaluations-Map-

Works 

 Combine goals 7 and 

8? 

9. Develop skills for 

locating, evaluating 

and using information 

sources. 

 

Academic Support 

team consultations 

 

Research 

paper/project 

 

Oral presentations 

  

10. Articulate the 

importance of a 

liberal arts education.  

 

Cluster activity that 

would introduce sts to 

UNI vision and 

administration 

 * perhaps combine Goal 
10 and Goal 13 ... or 
perhaps even forgo 
Goal 10 and Goal 13 ... 
move some of the 
objectives to other 
goals and perhaps 
eliminate others. 

11. Use written, oral, 

numerical, and visual 

communication to 

develop and articulate 

a variety of ideas and 

viewpoints.   

 

Exploration of 

common read via 

multiple perspectives 

 Not sure about 

numerical 

12. Be able to Connect common read   
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appreciate, interpret, 

analyze, and evaluate 

the messages they 

receive. 

 

to current events 

 

Analysis of 

newspapers and other 

forms of media 

13. Demonstrate an 

ability to see 

relationships among 

academic disciplines 

and the importance of 

interdisciplinary 

learning. 

 

Exploration of 

common read via 

multiple perspectives 

 

Have student choose 

an additional 

perspective through 

which they would like 

to examine common 

read 

  

14. Seek out 

opportunities to add to 

their knowledge and 

understanding and 

become lifelong 

learners. 

 

Have student choose 

an additional 

perspective through 

which they would like 

to examine common 

read 

  

 

NOTES FROM MEETING 
Other notes: Can we put forward the goals in the sample syllabus, but allow different approaches 

to implementation on some of them (e.g. whether or not to include community service activity). 

 

Note a smaller number (4 – 5) of goals that must be assessed … but not necessarily all. But 

professors who choose to teach the course should be on board with all goals. 

 

In training (or potentially in syllabus), include details about administrative support for certain 

elements of syllabus (such as community service, assessment). Director of LAC (or other 

administrative person) gathers relevant data from NSSE, MAP, etc. rather than at the level of the 

individual professor. 
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Cornerstone Procedures 

 
General Administrative Timeline of Cornerstone I course: 

Sample timeline: 

1. Each fall semester the LAC Director will call a meeting of current Cornerstone 

instructors to select a ―common read(er)‖ for the following fall. This selection must then 

be endorsed by the LAC committee. It is the responsibility of the Director to negotiate 

consensus around the selection. (Insert suggested criteria for selecting common read) 

2. By October 1
st
 the selection will be announced to the faculty. 

3. By December 1
st
 faculty interested in teaching the Cornerstone I the following must 

submit a letter of interest to the LAC Director. New faculty to the cornerstone should 

expect to attend some type of faculty development workshop while returning faculty may 

opt to attend only a portion of the workshop.  

a. Note: The time/ length of the faculty workshop will depend on funding. It could 

occur late spring or during the summer.  

 

Cornerstone Cluster Teaching Team: 

1. By Feb 1
st
 the LAC director will call a meeting of the faculty selected to teach in the 

following fall. At this organizational meeting each faculty member will describe a 

perspective or discipline from which he/she would like to teach the ―common read(er)‖. 

As a result of the session, each faculty member will join a team-teaching group of 3-4 

faculty members.  Together these sections will be referred to as a ―cornerstone cluster‖. 

One faculty member will be selected to serve as the ―faculty team leader‖ ―cornerstone 

cluster‖.  

2. The faculty team leader will be responsible for identifying a day and time for their 

―cornerstone cluster‖ to meet. All four sections of a given cluster must meet on the same 

day and at the same time. This will facilitate the movement of faculty and the support 

team among the four sections.  

3. The faculty team leader will facilitate the creation of a syllabus that reflects the goals and 

outcomes of the course. 

 

Cornerstone Cluster Academic Support Team: 

1. Each Cornerstone cluster will have a support team that will include at least three or four 

of the following: a librarian, an academic advisor, a student support services specialist, a 

writing coach, a peer mentor, a grad assistant, etc… The Cornerstone cluster ―Support 

Team‖ will also select a ―Support Team Leader‖ 

2. The two team leaders will work together to ensure that adequate time is built into the 

syllabus to achieve the goals and objectives of the support team 

 

 

Syllabus creation:  

1. The faculty will decide what four disciplines/perspectives will be taught in their cluster 

 

 

MISC to incorporate into syllabus or procedures 
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An advisory board to oversee the course, possibly with an administrator involved (included 

faculty, staff, and students on this advisory board) 

 

Faculty development built in for course preparation & teaching (with paid summer workshops 

initially, if possible, and regular meetings at least once a year thereafter) 

 

Part of faculty member’s normal teaching load or some other compensation given for teaching 

the class – faculty members should have their participation rewarded in some way (recognized in 

tenure/promotion process). Could include emeriti faculty to help instruct.  Could use course 

tuition to help cover costs of instruction, similar to how summer school is staffed. 

 

Could teach the extended orientation topics in a variety of ways – e.g., (a) front-load the class 

(the week before school starts) with orientation topics, starting class a week early; (b) teach those 

topics through podcasts; (c) have guest speakers come in every couple of weeks in large lecture 

setting, made up of several classes put together & then apply topic/s in smaller seminar setting 

the following week; (d) have assignments built around these topics 

 

 

 

  



30 
 

Appendix C 

 
Looking at First-Year Outcomes: 

What Are We Doing to Develop the Outcomes and Where Are We Doing So? 

 

Presented to the First Year Council, September 20, 2010 

 

 

The First Year Outcomes Subcommittee of the First Year Council (April Chatham-Carpenter, 

Maria Basom, Melissa Payne, Lyn Countryman, and Donna Vinton) met recently to examine 

where UNI might currently be providing first-year students with experiences and learning 

opportunities related to the first-year outcomes developed during the 2009-2010 school year.  To 

do so, the committee used a strategy known as mapping.  The map makes use of a grid with 

learning outcomes listed down side of the page and categories of experience/learning 

opportunities listed across the top of the page.  Information in the columns in the grid show 

which experience/learning opportunities deal with each learning outcome.  Overall, the map 

provides a ―mile-high‖ view of first year learning across campus.   

 

 

 

The map can be used to identify:  

 

 Where learning activities/experiences are currently occurring 

 Which learning outcomes not receiving sufficient, consistent or intentional attention 

 Opportunities for developing activities/experiences to develop specific learning 

outcomes 

 Opportunities for building in assessment of student learning related to the outcomes 

 

 

 

Some topics for discussion: 

 

 What activities/opportunities are missing from this map (i.e., places where we are 

working on outcomes)? 

 What activities/opportunities listed on the map should not be there? 
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 What does the map say about learning outcomes that we could address better—e.g. in 

multiple settings, to larger groups of students, in more consistent or systematic or 

intentional ways, etc.? 

 

 What assessments are currently being done for activities/opportunities on the map? 

 Where could we build processes for assessment of learning outcomes into selected 

activities/opportunities? 

 

 

 

Where can we go from here to ensure that we provide first-year students with opportunities 

to learn all of the knowledge, skills, and values that we have outlined  

as crucial to their first year experience and their success at UNI? 



32 
 

Community—Looking Inward 

 

Outcomes Orientation LAC Course(s) Residence 

Halls 

Other 

1. Articulate and examine their 

personal values. 

Specifically, students will: 

a. Understand how their 

background influences their 

belief system. 

b. Recognize how worldview 

shapes decision-making and 

problem-solving. 

c. See connections between 

personal values and choices of 

action. 

 

 

 

 

 

 

Jon & Melissa 

do a session at 

large orientation 

(a, b, c) 

 

Online survey—

DOJ grant 

(Between 

orientation and 

first day of 

classes) 

Some courses--

humanities, 

Religions of 

World, non-

western, 

philosophy, 

psych, soc 

 

(These courses 

may not get to 

transfer 

students.) 

  

 

2. Pursue physical, 

psychological, emotional, 

academic and financial well-

being.  

 

Specifically, students will: 

 

a. Expand their strategies that 

directly relate to academic and 

personal success (e.g., time 

management, test taking skills, 

studying skills, stress 

management, financial 

management). 

b. Expand their strategies to assist 

them in making mature and 

responsible choices when faced 

with issues such as substance 

and alcohol abuse, personal 

health and safety, and sexuality. 

c. Expand their personal strategies 

and support systems for dealing 

with the transition to college.   

d. Become aware of health- and 

safety-related campus and 

community resources. 

 

 

 

Summer 

orientation 

Jon & Melissa 

presentation + one 

hour with faculty 

member in their 

department 

 

Jump Start programs 

(100 students) 

 

Personal Wellness 

(but not typically 

taken the first year) 

Optional 

programming 

 

Required 

meetings with 

RAs 

 

Panther Planner 

Financial workshops;  

MAP-Works 

DOJ survey 

Jump Start programs 

Health education  staff 

may be asked to come 

to classes, student 

orgs, DOR 

Links on UNI web 

page (but students 

may not find them) 

Student Health Center 

optional workshops 

ALC workshops 

Strategies for 

Academic Success 

course 

GPS program from 

CME  (being started 

again) 
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Community—Looking Inward 

Continued 

Outcomes Orientation LAC Course(s) Residence 

Halls 

Other 

3. Take an active role in 

planning their academic 

career. 

 

Specifically, students will: 

 

a. Identify their strengths, limits, 

and personal learning styles and 

their effects on personal, 

academic, and career choices. 

b. Meet with their academic 

advisor to discuss topics such as 

academic progress, challenges, 

and future plans.  

c. Demonstrate the ability to use 

the plan of study and their 

degree audit to determine the 

course of their studies.  

d. Engage in self-assessment to 

explore and expand their 

interests. 

 

Summer 

orientation—every 

student meets with 

advisor 

 

Student staff and 

faculty advising 

during orientations 

 
PAIRs Career Decision 

Making course 

 

Academic advising for 

deciding students 

 

Faculty 

advisor/advising holds 

 

COE, CBA advising 

centers 

 

ALC advising 

 

Career Cruising 

computer program at 

Career Services web 

page 
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Community—Looking Outward 

 

Outcomes Orientation LAC Course(s) Residence 

Halls 

Other 

1. Take part in opportunities to 

engage with diverse communities.    

 

Specifically, students will: 

 

a. Participate in co-curricular 

activities. 

b. Attend cultural events and 

programs on campus and in the 

community. 

c. Seek out connections with 

people with different 

backgrounds and perspectives. 

d. Explore opportunities for 

international experience. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Orientation 

presentation 

Some LAC courses 

(Oral 

Communication., 

religion) 

Optional 

programming 

 

Encouragement to 

become engaged 

from RAs 

Optional 

programming 

International Fair 

Conversation 

Partners 

CBA Professional 

Development 

Program 

Alumni Traditions  

Camp Adventure 

 

 

 

 

 

2. Describe and practice principles of 

civility in and outside the 

classroom. 

 

Specifically, students will: 

 

a. Expand appreciation for and 

understanding of others from 

diverse backgrounds, cultures 

and viewpoints. 

b. Explore and show respect for 

multiple perspectives on 

controversial issues.   

c. Practice empathy for others. 

International 

Orientation 

Oral 

Communication 

course and some 

other LAC 

course—religion, 

philosophy, writing 

and research, intro 

to lit. 

 

(But are we doing 

this intentionally 

and 

systematically?) 

 

 

 

Optional 

programming 

 

Having a 

roommate! 

CME programming 
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Community—Looking Outward 

Continued 

Outcomes Orientation LAC Course(s) Residence 

Halls 

Other 

3. Engage in responsible citizenship. 

 

Specifically, students will: 

 

a. Educate themselves about 

contemporary social justice 

issues. 

b. Find opportunities to serve 

individuals and groups within 

and beyond their communities. 

c. Stand up for the rights of others.  

 

 

 

 

 

 

 

 

 

 

Melissa and Jon’s 

presentation at 

Summer 

orientation 

Oral 

Communication 

course—SAVE 

presentations 

Some LAC 

courses—e.g., 

sociology 

Optional 

programming 

Optional 

programming 

 

CME 

SAVE 

Volunteer Fair 

Leadership Center 

Volunteer Tuesday 

American 

Humanics 

Tutoring course 

Some courses have 

service learning 

(but probably 

upper classes) 

ADP programming 

Campus ministries 
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Critical Inquiry—Academic Literacy 

 

Outcomes Orientation LAC Course(s) Residence 

Halls 

Other 

1. Know where to locate and how 

to use university resources.  

 

Specifically, students will: 

 

a. Be familiar with the 

university catalog, student 

handbook, and academic 

policies and procedures. 

b. Know how to use the 

electronic course schedule 

and university catalog to 

explore course options and 

majors/minors/certificates.     

c. Know how to access and use 

the kinds of information 

available on MyUniverse, 

departmental/instructor 

websites, and e-learning sites. 

 

 

 

 

 

 

   

 

a,b  Advising & 

Registration 

 

a, b, c Jump Start 

 

Summer 

orientation 

c Some LAC Courses a, b PAIRs a,b academic 

advising 

 

a,b, c  Strategies 

for Academic 

Success 

 

 

 

 

2. Take responsibility for their 

own learning. 

 

Specifically, students will: 

 

a. Identify appropriate campus 

resources and opportunities 

that contribute to their 

educational experience, goals, 

and campus engagement.   

b. Make use of resources that 

will help them do well in their 

coursework.  

c. Understand how to construct 

an academic plan of study. 

d. Reflect on the transition from 

high school to college, and 

identify their personal 

strategies for making a 

successful academic 

transition.   

 

 

a, b Jump Start 

Summer 

orientation 

 a, b, c, d Pairs 

a, b, c, d  

Optional 

programming 

a.b.c.d Strategies 

for Academic 

Success 

a, b, c, d 

Academic 

Advisors, ALC 

Advisors 

 

MAP-Works 

CDM class 
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Critical Inquiry—Academic Literacy 

Continued 

Outcomes Orientation LAC Course(s) Residence 

Halls 

Other 

3. Develop skills for locating, 

evaluating and using 

information sources. 

 

Specifically, students will: 

 

a. Know how to locate and use 

library resources and 

assistance from library staff, 

both in the library and online. 

b. Know how to evaluate 

information sources. 

c. Learn about plagiarism and 

how to provide appropriate 

citations for information 

resources.   

d. Make effective use of 

technology in their academic 

studies. 

 

   

 

c  DOS 

presentation 

includes one slide 

about academic 

misconduct  

a, b, c  I’m assuming 

College Writing and 

Research introduces these 

Oral Communication. 

 b, c, d  ITS 

Workshops 

 

a, b, c, d  Library 

Orientation 

course (I know 

it’s not going on 

right now…it 

seems like a 

model we could 

resurrect, 

though) 

 

b, c, d Academic 

Learning Center 

workshops & 

writing center 

 

Library web 

page 

 

IT workshops 
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4. Articulate the importance of a 

liberal arts education.  

 

Specifically, students will: 

 

a. See the relationship between 

a liberal arts education and 

major/career goals. 

b. Recognize connections 

between coursework and their 

lives outside of the classroom. 

c. Gain exposure to a variety of 

intellectual, scientific, and 

artistic work. 

  

 

a, b orientation 

introduces these 

ideas – career 

services 

presentation; 

opening session; 

LAC presentation, 

LAC display table 

Very dependent on 

instructor; could be any 

course a student takes or 

none of them.   

b  Communicated 

from day one; 

part of how they 

sell living on 

campus 

a Career 

services…do 

they get it in first 

year? 
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Critical Inquiry--Communication 

 

Outcomes Orientation LAC 

Course(s) 

Residence 

Halls 

Other 

1. Use written, oral, numerical, and 

visual communication to develop and 

articulate a variety of ideas and 

viewpoints.   

 

Specifically, students will: 

 

a. Improve their ability to produce 

written texts that are focused, clear, 

complete, effective, and 

grammatically correct.  

b. Increase their knowledge and skills 

in employing verbal and nonverbal 

communication messages in a 

variety of settings (i.e., 

intrapersonal, interpersonal, group, 

and public contexts). 

c. Improve their skills in 

understanding and using visual 

modes of communication.  

d. Enhance their ability to use 

quantitative data effectively and to 

apply relevant mathematical and 

statistical concepts and methods to 

diverse problems and situations. 

 

 a, b, c, d  Several 

courses—Oral 

Communication, 

Writing and 

Research, LAC 

math, art, music 

Optional 

programming 

(verbal and 

nonverbal 

communication in 

a variety of 

settings) 

a, b, c, d  

leadership in 

student 

organizations, 

which is 

uncommon in 

first year 

a, b, d 

Academic 

Learning 

Center 

2. Be able to appreciate, interpret, 

analyze, and evaluate the messages 

they receive. 

 

Specifically, students will:  

 

a. Explore diverse forms of human 

expression, including story and 

poetry, visual art, music, theater, 

and dance. 

b. Increase their awareness of the 

impact of visual modes of 

communication.  

c. Improve their skills in reading, 

listening, and critical thinking, with 

an awareness of the role different 

purposes and contexts play in 

interpreting and evaluating 

messages. 

 

 

 a, b, c  several 

courses, but 

particularly Oral 

Communication 

and College 

Writing & 

Research 

 

Other possible FY 

classes (art, 

music) 

 a, b, c CME 

Programming 

b, c Women’s 

& Gender 

Studies 

programming 
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Critical Inquiry—Intellectual Engagement 

 

Outcomes Orientation LAC 

Course(s) 

Residence 

Halls 

Other 

1. Demonstrate an ability to see 

relationships among academic disciplines 

and the importance of interdisciplinary 

learning. 

 

Specifically, students will: 

 

a. Appreciate that there are different ways 

of understanding. 

b. Develop knowledge of the complex 

interplay of culture, history, and human 

experience.  

c. Recognize connections between and 

across academic disciplines. 

d. Develop the habit of documenting the 

growth in skills and knowledge that 

results from experiences inside and 

outside of the classroom. 

 

 

 

 

 
Religions of 

World class (if 

taken in first 

year) 

 

 

a, b, c several 

classes should 

have these 

 

d  I think it’s 

available in some 

majors, but not as 

a part of LAC or 

anything outside 

classroom 

 

Do they take 

Humanities in 

their first year? 

 Do some majors 

or programs have 

e-portfolios? 

2. Seek out opportunities to add to their 

knowledge and understanding and 

become lifelong learners. 

 

Specifically, students will:  

 

a. Engage in intellectually challenging 

discussions, using critical thinking and 

collaborative dialogue. 

b. Understand the importance of asking 

questions to increase knowledge and 

extend understanding. 

c. Develop strategies for creative problem 

solving. 

d. Negotiate the complexities and 

uncertainties that arise when ideas, 

values, and worldviews conflict. 

 

Summer 

orientation 

a, b, c, d Several 

classes should 

have these 

 

Oral 

Communication 

class 

Optional 

programming 

 

Living in a 

residence hall 

Financial 

workshops 

MAP-Works 

ADP 

programming 

Student 

leadership 

opportunities 

Campus 

ministry? 
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Appendix D 

First Year Council Follow up on FOE Department/Unit Level Recommendations 

 

 

Recommendations for Other Task Forces and Initiatives 

The FoE Task Force developed a number of recommendations of importance in the areas of 

academic advising, diversity, and the Liberal Arts Core.  Since the Undergraduate Academic 

Advising Council, the Diversity Council, and the Liberal Arts Core Task Force already are 

engaged in significant improvement efforts in each of these areas, the FoE Task Force 

recommends these task forces or councils consider implementation of the relevant 

recommendations described in Table 1 and further recommends these bodies consult with the 

First-Year Council on its discussions and actions related to these recommendations.  In addition, 

the FoE Task Force recommends these groups provide information to the First-Year Council 

about how these recommendations have been implemented, in order to keep the First-Year 

Council informed about the work of these groups, as it relates to first-year students and needs.   

 

Department/Unit Level Recommendations 

Department/unit level recommendations were deemed to pertain to the operations or programs 

within individual departments, and although important, had a lower institutional priority.  These 

recommendations were forwarded to individual departments for consideration and action and are 

listed in table 2 below.  The FoE Task Force recommends these departments/units consult with 

the First-Year Council on its discussions and actions related to these recommendations, and let 

the First-Year Council know when/if these recommendations have been implemented, in order to 

keep the First-Year Council informed about the work of these department/units, as it relates to 

first-year students’ needs. 
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Table 1 Recommendation for Other Task Forces and Initiatives 

Recommendation Committee/Council/Task Force Status of Work 

Initiate a discussion regarding the ―value‖ of 

faculty advisement when considering matters 

of tenure and promotion throughout the 

campus. 

Undergrad Advising Council Task being reflected on but deemed 

complex because of 

United Faculty and PAC matters 

A sub-committee or individual from the 

Undergraduate Advising Council should be 

designated to develop, monitor, and evaluate 

assessments related to academic advising. A 

written plan of administration and for potential 

utilization of results should be a prerequisite 

for inclusion of material in academic 

assessment instruments. 

Undergrad Advising Council Ongoing efforts are being made toward 

task: Already available at Undergraduate 

Advising Council to the Provost’s 

website: www.uni.edu/advising-council/ 

1. NSSE Comparison Charts of Campus 

Advising 

2.NSSE Interactive Database 

3.Biannual Campus Advisor Survey 

Report 

3.Study of Academic Advising Survey 

Results Oct 2007 

First-Year Experience on Website 

Implement a cohesive, collaborative, 

university-wide academic advising plan, 

involving academic advising and faculty 

advisors.  This would allow for professional 

development for faculty and academic advisors 

and provide for hiring additional academic 

advisors so that the ratio of Office of Academic 

Advising advisors to students is capped at 

1:150 and the ratio of faculty advisors to 

students capped at 1:20. 

Undergrad Advising Council Ongoing efforts are being made toward 

task: 

1.New/Second-Year Advisor in-Service 

held in September every year 

2.Advising workshops begin in the spring 

2011 

Develop a network of campus advisors to 

enhance communication, promote advisor 

development and share best practices. 

Undergrad Advising Council Task Completed: 

The UNI Academic Advising Network—

see Advising Council’s website for 

activities. 

 

The Iowa Academic Advising Network 

Recommend a minimum standard of training 

for departmental advisors who may wield 

considerable influence on student scheduling as 

they progress into major coursework. 

Undergrad Advising Council This is linked to #3 above 

Create common learning outcomes for the first-

year advising programs to help with delivery of 

services in a consistent manner and to provide 

Undergrad Advising Council Task completed: see 

1.NSSE Comparison Charts of Campus 

Advising 
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a more effective means for assessment across 

advising models. 

2.NSSE Interactive Database 

 

Undertake a full revision of Liberal Arts Core 

(LAC). Those LAC courses that are taken 

during the first year should be carefully 

selected and structured to meet specific 

learning goals designed for first-year students. 

LAC-RSC Ongoing efforts are being made toward 

task: 

1.  Liberal Arts Core-Review Steering 

Committee (LAC-RSC) formed-fall 2009 

2. LAC-RSC website 

http://www.uni.edu/vpaa/lac_review.shtml 

3. A cornerstone course is currently under 

development by a Cornerstone committee, 

a sub-committee of the FOE-1st Year 

Council.  

4. We anticipate piloting a 1st Year 

Cornerstone course in 2011/2012. 

*Faculty development proposal in 

progress. 

Develop a consistent and holistic philosophy 

for the LAC that goes beyond a menu of 

compartmentalized competencies and that 

integrates knowledge, student identity 

formation, and institutional expectations. 

LAC-RSC Ongoing efforts are being made toward 

task: 

1. Best practices and possible models 

currently being discussed by LAC-RSC 

2. Issue discussed via faculty/student 

survey (sp10) brown bags presentations 

(sp10) and faculty workshop (fa10) 

See: 

http://www.uni.edu/vpaa/lac_review.shtml 

 

A diversity component should be identified in 

the revised LAC.  This need not necessarily be 

an additional course.  Rather, courses that 

already address diversity issues could be 

identified and highlighted as such. 

LAC-RSC Ongoing efforts are being made toward 

task: 

 LAC-RSC recognizes the need to include 

diversity within the revised LAC-RSC 

See: 

http://www.uni.edu/vpaa/lac_review.shtml 

The role and purpose of the LAC should be 

identified and clearly communicated to 

students. 

LAC-RSC & LACC Ongoing efforts are being made toward 

task: 

LAC-RSC recognizes the need to clearly 

identify and communicate to students the 

role and purpose of the LAC 

See: 

http://www.uni.edu/vpaa/lac_review.shtml 

 

Appoint a committee to coordinate each of the LACC & LAC-RSC The LACC Coordinator search committee 

http://www.uni.edu/vpaa/lac_review.shtml
http://www.uni.edu/vpaa/lac_review.shtml
http://www.uni.edu/vpaa/lac_review.shtml
http://www.uni.edu/vpaa/lac_review.shtml
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courses in LAC Category 1.  These 

coordinating committees, while respecting the 

freedom of each faculty member to shape their 

own sections, should foster sharing and mutual 

support, and provide the forum for discussion 

and implementation of assessment driven 

improvements.  The Humanities Coordinating 

Committee may be a possible model.  

has been formed, and is in negotiation 

with the Provost about oversight roles, 

which would include these coordinating 

committees. 

The LAC-RSC has not yet addressed this 

issue in relationship to a revised LAC. 

 

Refine the assessment process for the LAC 

through the following actions: clarify the 

student outcomes and objectives for each 

category; devise annual assessments linked to 

these outcomes and objectives; use the results 

in collaboration with faculty delivering the 

courses to make improvements.  

LACC & LAC-RSC Ongoing efforts are being made toward 

task: 

1. LAC-RSC recognizes the need to 

establish assessment procedures within a 

revised LAC.  

2. The LAC-RSC is discussing revisions 

using tentative goals and outcomes 

established by the committee. 

3.  The Office of Academic Assessment 

has been very active in collecting and 

analyzing data regarding the current LAC.  

4.  UNI has been selected for the HLC 

Academy for Assessment of Student 

Learning, with a focus on LAC 

assessment. (see 

http://www.uni.edu/accreditation/hlc-

academy)  

Advertise the Liberal Arts Core Excellence in 

Teaching Award more broadly across campus 

and to other stakeholders. 

LACC Ongoing efforts are being made toward 

task. Appointing a new LACC 

Coordinator will help with this. 

Provide specific faculty training for addressing 

diversity in the classroom, including infusing 

diversity into curriculum and diversity 

discussions. Individuals providing training 

should be rewarded for their efforts.  

Diversity Council Task ongoing. Provost Office has 

appointed two diversity fellows to lead 

efforts in developing faculty training. 

Training of campus facilitators has been 

completed and plans for conducting 

training through NCBI are underway. 

Additional training will be conducted 

through new faculty orientation beginning 

in the fall of 2011. Additional training for 

faculty and staff continues and is ongoing, 

including Undoing racism workshop, 

Insights into Effectiveness program 

sponsored by the division of student 

http://www.uni.edu/accreditation/hlc-academy
http://www.uni.edu/accreditation/hlc-academy
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affairs, and harassment training conducted 

by OCEM.  

Give monetary awards for faculty to attend 

conferences, workshops, etc., that focus on 

diversity. 

Diversity Council Diversity council has begun planning 

Establish a broader institutional definition of 

―diversity‖ to include currently underserved 

populations such as GLBTQ students, religious 

minorities, and non-traditional students. 

Diversity Council Task completed. 

A clear and consistent message, regarding 

diversity and its importance, should be 

articulated frequently to the UNI community.   

Diversity Council Ongoing efforts are being made toward 

the task. Diversity council and Diversity 

Advisory committees were formed to 

institutionalize planning and commitment 

to maintaining commitment to diversity 

related goals.  

Identify the populations that are facing 

obstacles for access to opportunities on 

campus, and figure out ways to remove those 

obstacles. 

Diversity Council Task started with appointment of 

Retention Council. Initial retention 

council plan for improvement to be 

delivered in spring 2011. 

Institutionalize the espoused commitment to 

the retention of diverse populations of students 

and faculty. 

Diversity Council Diversity Council. OCEM, Disability 

Services, CME, and others continue 

progress toward promoting success of 

students who are in the minority in terms 

of race/ethnicity, veterans, LGBT 

students, international students, and the 

success of faculty and staff. Retention 

Council was appointed in fall of 2011 and 

is developing plan for improving retention 

of racial/ethnic minority students to be 

delivered in spring 2011. Bias response 

team, OCEM, Dean of Students, 

University Police ensure effective 

response to bias complaints and ensure 

expectations of students, faculty, and staff 

are communicated and clarified. 

Continue to support already existing programs, 

like Black History Month, Women’s History 

Month, Jump Start, Academic Learning Center 

Programs, CME, etc. that contribute to 

diversity at UNI. 

Diversity Council Task ongoing and enhanced by Diversity 

Council and Diversity Advisory 

Committee, CME, Gallagher-Bluedorn 

Performing Arts Center, Theater UNI, 

international programs, Maucker Union, 

faculty, Department of Residence, and 
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other academic and administrative units 

that routinely develop programming on a 

range of diversity related topics and 

issues.  

Articulate and promote the value that diversity 

is the responsibility of the entire university 

community.   

Diversity Council Task ongoing. Diversity related events are 

publicized by Univ relations, President 

Allen hosts an annual town hall meeting 

on diversity, university maintains a 

diversity matters website, and presentation 

of annual awards to recognize significant 

contributions to diversity. 

Institute the use of the Global Perspectives 

Inventory.  

Diversity Council  

Expand the programming and learning 

resources available for programs like 

―Character Counts‖ and directly articulate its 

utility in developing a civil campus 

community.   

Diversity Council Character counts program is not being 

utilized. However, numerous efforts 

continue to be offered to promote a civil 

and respectful community. Numerous 

departments worked collaboratively to 

develop, ―Standing on Higher Ground,‖ 

program to promote discussion and 

support around LGBT issues. Planning is 

underway to promote discussion of 

religious tolerance in 2011 centered 

around the 10th anniversary of the 9/11 

events. 

Include contribution to diversity as a criterion 

for merit, service awards, and other awards. 

Diversity Council Task completed. University developed the  

Diversity Matters Award in 2010 which is 

awarded annually and recognition during 

annual diversity town hall meeting. Also, 

outstanding diversity program awards are 

given annually to student organizations. 

 

 

 

 

Table 2 Department/Unit Level Recommendations 

Recommendation Department/Unit Status of Work 

   

An advisor handbook should be continued to be Office of Academic Advising Ongoing efforts are being made 
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developed which includes key points of information that 

should be covered with all first-year students.  This could 

include suggestions for best practices as well as consistent 

learning outcomes for advisees.  

toward task.  An electronic 

handbook for faculty / staff 

advisors was made available to 

the UNI community this past 

week through the efforts of of a 

subcommittee of the Advising 

Council to the Provost.  

Preliminary information about 

advising and first-year students 

was included but more direct 

information and resources will 

be included through the project 

work that was formulated by the 

Faculty Development committee 

and being developed by a 

graduate student in the Office of 

Academic Advising 

Continue and enhance joint staff development 

opportunities between the Department of Residence and 

Academic Advising, and make current Department of 

Residence (DOR) staff training more overt in recognizing 

the connection between Academic Advising and the 

Department of Residence.   

Office of Academic Advising 

and Dept. of Residence 

Ongoing efforts are being made 

toward task.  Our training and 

development program for 

Residence Life Coordinators 

continues to be evaluated and 

improved and conversations are 

being held on more direct / joint 

efforts that can be made between 

the two departments within the 

framework of our first-year / 

intake goals and efforts.  Next 

year our office will include the 

RLC advisees into our first-year 

pre/post assessment of students. 

The assessment being done by the various programs in the 

Academic Learning Center should be made more 

accessible to the campus community. 

Academic Learning Center Task started and ongoing. Staff 

are currently in the process of 

developing an assessment plan. 

Collected data for the 2009-2010 

AY on students utilizing 

services.  Shared results with 

Provost and faculty. 

Expand the Office of Admissions electronic newsletter 

currently sent to a small number of high school 

counselors to a wider network of high school guidance 

Admissions Task started and ongoing. 

Number of high schools on the 

listserv has expanded to 130. 
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offices or counselors. Goal is to continue to expand the 

listserv, including more out of 

state schools 

Continue to clarify the function of the Center for 

Multicultural Education to emphasize its broader 

educational role for the entire campus, and not just as a 

center created exclusively for underrepresented minority 

students.  The recommendations of the Fall 2008 Task 

Force on the CME should be implemented 

Center for Multicultural 

Education 

Task ongoing. CME Mission 

statement was revised in 2009 

and has clarified the role of the 

CME in supporting the success 

of racial and ethnic minority 

students; in promoting cultural 

competency of all students; and 

in  fostering an appreciation for 

diversity among all faculty, staff, 

and students. See: 

http://www.uni.edu/cme/mission. 

CME programming is not 

limited to underrepresented 

multicultural students, and 

supports the broader institutional 

definition of diversity recently 

established. These efforts are 

ongoing. 

Increase university support for GLBTQ students. Dean of Students Task completed and ongoing. 

DOS staff member attends UNI 

Proud meetings and we continue 

to serve as a resource for the 

student organization and GLBT 

students. 

Create a website for first year students which will include 

FAQs and a compilation of data/information/links to 

individual departments. This will assist students, but will 

also assist faculty and staff in making appropriate 

referrals. 

Dean of Students/New Student 

Programs 

Task being redefined in light of 

efforts to redesign university’s 

current student web page. DOS 

will work with VPSA to 

incorporate information 

specifically targeted toward first 

year students within the 

redesigned current students page. 

Complete date is TBD. 

In communications to parents, include more techniques 

and strategies for supporting their students’ academic 

success. 

Dean of Students/New Student 

Programs 

Task completed.  

Orientation programs should be coordinated by the 

Coordinator of New Student Programs or a university 

Dean of Students/New Student 

Programs 

Ongoing efforts are being made 

toward task. Freshman, transfer, 

http://www.uni.edu/cme/mission
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committee to ensure that student outcomes assessments 

are completed. For all first-year Orientation programs, a 

designated coordinator (e.g., the Coordinator of New 

Student Programs) or a committee should be appointed to 

monitor and evaluate orientation assessments. 

parent, and Jump Start programs 

currently assessed by the 

Coordinator of New Student 

Programs. Joint professional 

development with International 

Orientation Coordinator 

scheduled. 

Implement assessment measures using different 

methodologies to assess intended orientation outcomes.  

The New Student Survey is a good example of an 

assessment measure that evaluates the orientation 

program from a student outcomes perspective.  

Dean of Students/New Student 

Programs 

Task completed 

Create a standardized set of questions to be included on 

assessment measures for all orientation programs. 

Dean of Students/New Student 

Programs 

Ongoing efforts are being made 

toward task. One common 

question has been added across 

programs, with others under 

consideration. 

More clearly assess the needs of Jump Start participants to 

determine if current practices align with identified needs. 

Dean of Students/New Student 

Programs 

Task completed, with new 

assessment plan and advisory 

committee in place. 

Enhance efforts to integrate international and 

multicultural students with the general student population. 

New Student 

Programs/CME/International 

Programs 

Ongoing efforts are being made 

toward the task, particularly 

during Welcome Week. 

Create consistency by requiring Jump Start students to 

attend summer orientation and allowing Jump Start 

participants to select courses in collaboration with 

department, college, or intake academic advisors. 

Dean of Students/New Student 

Programs 

Task completed 

Create Welcome Week activities that provide 

opportunities for interaction among all students. 

Dean of Students/New Student 

Programs 

Ongoing efforts are being made 

toward the task. 

Springboard houses should be utilized to capture 

impressions of services offered, programming 

effectiveness, and as a focus group for other first year 

assessment, since all students living in those houses are 

first-year students. 

Department of Residence Ongoing  – this happens 

continuously. 

Program participation rates in the residence halls should 

be more fully utilized as an indicator of interest in a 

particular topic or for historical prediction of attendance 

in the future. 

Department of Residence Ongoing – participation is 

reviewed and utilized to inform 

future decisions and plans. 

Students attending programming events in the residence 

halls should be given the option of providing basic 

feedback on that event through a brief survey for 

Department of Residence Ongoing  – this happens 

continuously. 
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immediate feedback. 

External resources should be examined to improve 

assessing the goals of residence life programming.  Grant 

funding or UNI special allocation money could be 

pursued to specifically find opportunities to quantify traits 

related to behavior for trending over time. Collaboration 

with UNI’s strategic marketing services or other 

consulting companies should also be considered. 

Department of Residence In process. An external 

consultant will be visiting 

campus by the end of the fall 

2010 semester.  

Examine utilizing other electronic methods to convey 

programming information to students as a supplement to 

programming efforts.  Examples include using a 

Facebook® group page, blogs, the Department of 

Residence website, and/or the UNI cable TV station.  

Currently, marketing of survey participation primarily 

occurs through e-mail solicitation and personal requests 

from RAs.  Using additional methods could help to 

increase participation rates, share assessment information, 

and communicate helpful information to freshmen as they 

arrive on campus. 

Department of Residence Ongoing efforts continue to be 

demonstrated in this area, 

utilizing electronic means, 

postings, fliers, meetings, and 

student leadership groups. 

However, the most effective way 

to communicate to students is via 

the resident assistants. 

A more formalized assessment review process should be 

examined to ensure improvements based on formalized 

assessment data are being completely reviewed for future 

changes.  The creation of an assessment review 

committee, comprised of RLCs, RAs, Residence Life 

staff, and perhaps other non-Residence Life staff that may 

be able to help with information analysis would be useful.  

Applicable assessment findings should also be shared 

with the campus community or other departments for their 

feedback and knowledge. 

Department of Residence This is done routinely by the 

senior leadership team in the 

Department of Residence.  

House surveys should be coordinated centrally as a means 

to compare results between different halls and increase 

participation rates.  Providing incentives to complete this 

survey should also increase participation, which has 

proven successful with other surveys within the 

Department of Residence. 

Department of Residence Ongoing. Some incentives for 

participation are being offered 

on a trial basis.  

Evaluate the timing of surveys and the populations 

affected.  Also, examine how Department of Residence 

surveys coincide with University surveying efforts, if 

possible.  This examination would help ensure students 

are not over-surveyed and information is not duplicated 

among other University assessments. 

Department of Residence University survey schedule has 

been reviewed; determinations 

have been made to eliminate 

some surveys (i.e., ResNet); and 

survey timeframes and questions 

have been tightened. 
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Increase opportunities for first year and upper class 

student connections through Department of Residence 

programs, and to explore other creative approaches to 

help students connect with faculty and staff members. 

Department of Residence Ongoing efforts and successes as 

new programs have been 

implemented (Residence Hall 

Association) and opportunities 

offered for students. 

Fund additional sections of developmental courses, 

including Intermediate Algebra (800:004) and College 

Writing Basics (620:002), to meet student needs. 

Office of the Provost Task completed for Fall 2010.  

Admissions generated lists of 

conditionally admitted students 

to project number of students in 

need of courses.  Based on 

projections, the Provost funded 

two sections of 620:002, and 

Math Dept. funded one section 

of 800:004. This made it 

possible for Admissions to 

require cond. admitted students 

to take one or both course(s) as a 

condition of admission to UNI. 

Provide stronger visibility and emphasis on academic 

programs and academic experiences of students (e.g., 

undergraduate research, study abroad, internships) in print 

and other media forms (including recruitment 

presentations and campus tours), and include more 

frequent use of faculty profiles on marketing and 

recruitment materials. 

University Relations Task completed. University 

branding efforts, ―I am‖ are 

underway and academic 

messages have been 

strengthened in admission 

publications and orientation 

programs among other efforts.  

 

 

 


