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CHAPTER 1 

INTRODUCTION 

The purpose of the present study is to summarize the results from an applied 

survey and to investigate the predictors of academic advisors’ satisfaction with advising. 

In particular, I will examine survey items related to advisor load, advisor training, advisor 

reward/recognition, and advisor experience as predictors of advisor satisfaction. I will 

first discuss what academic advising is, the importance of the advisor position, and the 

challenges that academic advisors are currently facing. I will then explain the importance 

of academic advising to universities and students and the importance of advisors’ 

satisfaction with advising. Lastly, I will provide an overview of job satisfaction, 

including its importance to work and various factors shown to predict job satisfaction. 

Academic Advising Defined 

Several definitions of academic advising have been generated over the years. The 

National Academic Advising Association (2003) suggests several definitions of academic 

advising. Some definitions are more prescriptive in nature; for example, defining 

advising more along the lines of directing students towards particular academic decisions. 

Other definitions of academic advising focus on development. Developmental definitions 

concern students’ academic path as well as their personal and interpersonal growth. 

Kadar (2001) defines academic advising as not only informing students of basic academic 

procedures, such as class scheduling, but as a more personal interaction between advisor 

and advisee. The advisee is able to share their thoughts and concerns on academic as well 

as personal issues. In addition, part of NACADA’s concept states that advising 
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―synthesizes and contextualizes students’ educational experiences within the frameworks 

of their aspirations, abilities and lives to extend learning beyond campus boundaries and 

timeframes‖ (Concept of Academic Advising, 2006). Of course, there is no one perfect 

definition of academic advising. The lack of an explicit definition is due to the fact that 

academic advisors must tailor to the needs of their particular students and particular 

institution. Every institution is different regarding its values, mission, financial standing, 

and student needs. Academic advising is then structured in a way that satisfies the 

particular needs of the institution and the students (What is Academic Advising, 2006). 

Importance of Academic Advising 

 Academic advising is an integral part of university and college campuses. College 

can be a very daunting experience, especially for incoming freshmen, and advisors can 

ease this transition students make from high school to college. They can provide these 

students with information about different colleges within a university, the departments 

within those colleges, and other useful information about campus knowledge and 

services. As soon as students decide on or begin to contemplate majors or minors, they 

can turn to their advisors for advice and guidance throughout this process. Then, for 

students nearing the end of their college career and who are considering furthering their 

education, another option is to seek assistance from academic advisors in this area as 

well. College education is important. It provides students with the tools needed for 

occupational and life success. Advisors recognize this, and thus are committed to 

providing guidance to students throughout their entire college experience (Core Values of 

Academic Advising, 2005). 
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 Because academic advising is vital in facilitating college students’ academic 

success and, as Kadar (2001) mentions, helping students set and achieve academic goals, 

it is important that we understand the challenges advisors face. When advisors are not 

able to successfully perform their jobs, costs to the students and to the college or 

university can be high. Neibauer, an academic advisor at the University of Northern 

Iowa, states that advisor performance can disrupt student learning. Furthermore, issues 

such as high advisee load can result in a loss of opportunity for students to share their 

concerns. A high load can cause the advisor to feel rushed when meeting with advisees 

(personal communication, October 23, 2008). In other words, advising services can have 

a considerable impact on students’ satisfaction with their college experiences. Satisfied 

students are likely to remain enrolled at their current institution, whereas dissatisfied 

students are more likely to leave. Attrition can not only be financially detrimental to 

advising services and institutions, but may also taint their otherwise creditable reputations 

(Activity, 2005; Tuttle, 2000). 

Challenges in Academic Advising 

 Many researchers and professionals in the academic advising field discuss four 

major challenges that impede successful advising: advisor load, advisor training, advisor 

reward/recognition, and advisor experience (Habley, 2004; Koring, 2005; Tuttle, 2000). 

These four reoccurring challenges may also have a significant impact on advisor 

satisfaction which, in turn, impacts student satisfaction. 
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Advisor Load 

The number of advisees an advisor is responsible for is arguably one of the most 

prevalent issues involving academic advising today (Habley, 2004; Tuttle, 2000). 

According to a summary of the 2000 NACADA survey, 43% of faculty advisors and 63% 

of academic advisors or advising specialists recommended an increase in the number of 

advisors in order to improve advising services (Lynch, 2002). Advisors who advise an 

excessive number of students may find it difficult to provide them with quality advising 

services. Currently there are no standards for the number of advisees that constitutes a 

high, low, or appropriate advisor load. However, it is suggested by academic advising 

experts that an adequate advisee load is 300/1 for professional academic advisors and 

20/1 for full-time faculty advisors (Habley, 2004). As the shift from advising only on 

academic matters, such as informing students which classes to take, moves towards 

advising students about more personal issues, the advisors’ lack of time with the student 

hinders the effectiveness of the advisor-advisee relationship (Tuttle, 2000). This 

hindrance could very well lead to students’ dissatisfaction with advising, dissatisfaction 

with the institution, and could also cause a major disruption in their learning and 

development processes. 

Advisor Training 

Effective advising services stem from effective advisor training. However, many 

institutions do not provide even basic training to advisors. The lack of efficient training 

services may be due to an institution’s lack of funds, not having sufficient time to deliver 

the training, or to the nonexistent training for the advisor trainers (Koring, 2005). 
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Because the academic advisor position involves a great deal of knowledge about a wide 

variety of academic areas, a lack of advisor training poses a serious threat (Tuttle, 2000). 

Tuttle also states that fewer institutions accommodate advisors with advising handbooks 

and other resources that can provide valuable information. In a summary of the 2000 

NACADA Survey, Lynch (2002) found that 43% of advisors from a public university or 

college, 51% from a private institution, and 53% from a two-year college recommended 

increased advisor training. Advisors who are new to the field tend to report that they feel 

inundated with the abundance of advising knowledge, materials, and responsibilities 

presented to them at once (Folsom, Joslin, & Yoder, 2005). Effective training can 

mitigate advisors’ sense of being overwhelmed. 

Advisor Reward/Recognition 

Stated in the NACADA’s pocket guide series, What is Academic Advising, 

―Recognition and rewards for advising‖ are ―essential elements of academic advising‖ 

(2006, pp. 9-10). Yet Tuttle (2000) claims in his article that advisor recognition and 

appreciation has been dwindling since 1992.‖ When advisors do not feel that they are 

properly recognized or rewarded, it is likely that they do not perceive their advising 

services as valued or supported by the institution. ―That which is valued gets recognized, 

rewarded, and evaluated‖ (Brown, 2005, p. 10). A lack of recognition and/or rewards can 

have a negative effect on the quality of service advisors provide to their students.  

Advisor Experience 

Academic advisors have a number of responsibilities—some are fairly 

straightforward, yet some are less clear cut. When tailoring to the needs of different 
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students in different academic areas, advisors are bound to have their own distinct 

responsibilities. Nonetheless, advisors do have a set of responsibilities that they typically 

share with other advisors. Tuttle (2000) lists examples of these responsibilities that 

include, ―assisting students with class scheduling, adding and dropping classes, declaring 

and changing majors, interpreting academic policies, and referring students to other 

campus services‖ (p. 17). These examples provide only a glimpse of what advisors are 

responsible for on a daily basis. 

The main purpose of academic advising is to support students. This can be 

difficult when dealing with a diverse student population. Whereas some advisors may be 

responsible for advising only one type of population, such as undeclared majors, other 

advisors may be responsible for several types. For example, some advisors may advise 

deciding majors, honors students, transfer students, and international students. In 

addition, advisors may work with special student populations, such as addicted students, 

students on probation, veterans, working students, and lesbian, gay, bisexual, and 

transgendered students. It is obvious from this example that academic advisors, especially 

those working with diverse groups of students, must be knowledgeable on a vast array of 

advising issues and have the ability to keep up-to-date with changes occurring within the 

field. Given the complex nature of the advisor role, it undoubtedly takes time to become 

accustomed to and proficient in the academic advisor role. Consequently, years of 

advising experience or lack thereof may influence the level of advisor effectiveness and 

satisfaction with advising.  
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These four challenges, as well as other issues concerning academic advising, may 

put advisors’ satisfaction with advising in jeopardy. This is especially problematic, 

considering the responsibilities inherent in the academic advisor role. 

Clearly the roles and responsibilities of advisors are multifaceted and extremely 

important.  It is critical that advisors are satisfied with their roles and responsibilities in 

advising; otherwise, it is certainly the student and possibly the institution that are likely to 

suffer the consequences. If the determinants of advising satisfaction can be identified, 

then steps can be taken to improve advisor satisfaction.  

Job Satisfaction Defined 

 Although little research has directly examined academic advisor job satisfaction, 

the construct has been generally explored in previous studies. Reviewing some of this 

research may provide insight into understanding job satisfaction for academic advisors. 

Job satisfaction is an important construct and has been a popular research topic for 

decades. There is little argument concerning the importance of work in people’s everyday 

lives. Besides sleeping, the majority of working individuals’ time per week consists of 

working or work-related activities (Bureau of Labor Statistics, 2007). Therefore, it is not 

surprising that an abundance of research has been conducted on potential predictors of 

job satisfaction, including individual dispositions, organizational characteristics, and job 

task characteristics. Job satisfaction is defined as an affective or emotional response 

towards one’s work or work experiences (Landy & Conte, 2007; Locke, Smith, Kendall, 

Hulin, & Miller, 1964).  
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Predictors of Job Satisfaction 

The purpose of the present study is to explore potential predictors of job 

satisfaction for academic advisors that are related to specific issues inherent in the 

advisor role. In this section, I will review three categories of predictors of general job 

satisfaction examined in previous research. Judge, Locke, Durham, and Kluger (1998) 

conducted a study on the role of individual dispositions and job satisfaction. The authors’ 

hypothesis that particular traits are positively correlated with job satisfaction was 

supported across three different samples of participants (physicians, Israeli students, and 

college graduates from a North American university). These traits included self-esteem, 

self-efficacy, internal locus of control, and emotional stability.  

Subsequent support was found for these individual dispositions as predictors of 

job satisfaction in a meta-analytic study by Judge and Bono (2001). In support of Judge et 

al.’s (1998) and Judge and Bono’s (2001) previous findings, Judge, Heller, and Mount 

(2002) concluded in their meta-analysis that neuroticism significantly negatively 

predicted job satisfaction. Additionally, Judge et al. (2002) found that extraversion and 

conscientiousness were personality factors that also predicted job satisfaction. More 

extraverted and more conscientiousness individuals are more likely to be satisfied with 

their job. A review of the literature suggests that less attention has been paid to the 

relation between job satisfaction and emotional intelligence. Emotional intelligence 

involves an individual’s innate ability to successfully regulate their emotions at work. 

Successful regulation of emotions helps employees deal with workplace stress more 

effectively (Kafetsios & Zampetakis, 2008). Not surprisingly, Kafetsios et al. (2008) 
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found that emotional intelligence does predict job satisfaction. Individuals with a higher 

level of emotional intelligence are more likely to be satisfied. If the authors’ conclusions 

are correct and if individual dispositions, such as extraversion and neuroticism, do predict 

job satisfaction, then advisor personality may have a great influence on his or her 

satisfaction with advising. For that reason, advisor personality should certainly be 

assessed in addition to other contextual factors. In the academic advising survey, 

however, advisor personality was not assessed and is not considered in the present study. 

This may be one avenue for future research to explore in regards to this particular survey. 

 Organizational characteristics have also been shown to significantly predict job 

satisfaction. A study by Chen and Chiu (2008) found that a higher perceived level of 

supervisor support was associated with higher job satisfaction. Perceived organizational 

support, a broader construct related to supervisor support, was also found to positively 

influence job satisfaction. Rhoades and Eisenberger (2002) suggest that employees who 

perceive organizational support have clearer expectations regarding the link between 

performance and rewards, perceive the organization as fair, and feel secure in their work 

environment. These factors, in turn, influence how satisfied employees are with their job. 

These findings suggest that if advisors perceive supervisory, institution, and/or 

departmental support, they are more likely to make that connection between their 

advising services and ensuing rewards, hold the belief that the academic institution or 

department is fair, and have a sense of security at work. These are factors that should then 

help increase advisor satisfaction with advising. Increasing fairness, support, and sense of 
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security are also objectives that would not cost a great deal of money or time for an 

academic institution or department to develop or achieve. 

 Another category of job satisfaction predictors that has been researched is job task 

characteristics. In a study involving human service workers, Glisson and Durick (1988) 

found that particular organizational and job task characteristics predicted job satisfaction, 

but found no evidence that individual dispositions predicted satisfaction. Skill variety and 

role ambiguity were the job task characteristics Glisson et al. (1988) found to predict job 

satisfaction. The greater the variety of skills employees are able to demonstrate on the job 

and the clearer employees’ understanding of their responsibilities on the job, the more 

satisfied they are with their job. Given the complex nature of the advisor role and the 

various responsibilities advisors have, Glisson et al.’s (1988) finding suggests that active 

advisors are likely to be more satisfied with their job than those that do little o rno 

advising. On the other hand, because advisors have so many responsibilities in several 

different areas of advising, these responsibilities may be more likely to overlap or 

become ambiguous and put advisors’ satisfaction in jeopardy. Administration should take 

care to endorse the importance of advising and to make advisor responsibilities as clear as 

possible. 

Outcomes of Job Satisfaction 

 As important as predictors of job satisfaction are the particular outcomes 

associated with job satisfaction. These outcomes may be significant not only for 

employees but also for employers. Great potential benefits can be obtained by both of 

these entities as a result of job satisfaction, such as various personal, financial, and 
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psychological benefits. Research has shown that job satisfaction influences job 

performance (Judge, Thoresen, Bono, & Patton, 2001; Wright, Cropanzano, & Bonett, 

2007). Judge et al. (2001) found this relation to be stronger particularly when the job is 

more complex. Awareness of the link between job satisfaction and job performance is 

especially important for employers. If higher job satisfaction does indeed increase job 

performance, employers can take steps to ensure that their employees are satisfied. Based 

on the findings from Judge et al. (2001) and Glisson et al. (1988), possible tactics for 

increasing satisfaction may include providing clear expectations of employees’ roles at 

work, providing them with opportunities to demonstrate a variety of skills on the job, or 

redesigning jobs to make them more complex. With a greater number of satisfied 

employees, the organizational atmosphere has great potential to be more positive and 

enjoyable. In addition, organizations may also be more likely to experience financial 

success as a result of highly satisfied employees’ high level of job performance. The link 

between job satisfaction and job performance implies that academic advisors who are 

satisfied with their advising position are more likely to exhibit higher levels of job 

performance than those who are not satisfied. In addition, higher levels of advisors’ job 

performance may directly or indirectly influence an institution’s financial success. As 

previously mentioned, the quality of an institution’s academic advising services may have 

a considerable impact on student satisfaction and attrition which, in turn, may affect an 

institution’s financial success and reputation. 

 Another outcome of job satisfaction that is of particular importance and concern 

for employers is employee turnover. Tett and Meyer (1993) found that satisfaction was a 
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strong predictor of employees’ turnover intentions. These intentions are serious matters 

for employers because behavioral intentions ―are the best predictors of behavior‖ (Fiske, 

2004, p. 246). In other words, employees who have intentions to quit are likely to do so. 

Therefore, academic advisors who are satisfied with their advising role are less likely to 

quit or have intentions to quit than those who are not satisfied.  

 Perhaps one of the most significant possible outcomes of job satisfaction is life 

satisfaction. Jones (2006) examined the relationship between job satisfaction and job 

performance. Even though he did not find job satisfaction to be a significant predictor of 

job performance in the study, Jones still recognized the importance of other job 

satisfaction outcomes, including life satisfaction. Evidence of a significant relation 

between job satisfaction and life satisfaction was shown by Tait, Padgett, and Baldwin 

(1989). Although the causality of this relation is unclear, evidence of a relation is 

extremely important, especially for working individuals. Perhaps individuals who are 

generally unhappy can enhance their satisfaction in life by searching for jobs they believe 

to be satisfying, discussing changes in their current job with supervisors to make the job 

more satisfying, or taking matters into their own hands to create ways that will increase 

their job satisfaction. Job satisfaction may be one possible route to achieve overall 

satisfaction. 

Because of their great potential impact on employees and employers, predictors 

and effects of job satisfaction have been researched and examined across a variety of jobs 

and occupations. The present study focuses on the jobs of professional academic advisors 

and university faculty members who also serve as advisors. Because academic advising is 
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a vital contributor to an institution’s and students’ success and because job satisfaction 

may lead to better job performance, it is imperative for advisors to be happy with what 

they do. In this study, I explore four hypotheses concerning potential predictors of 

advisor satisfaction: (1) advisors with a higher advisor load will be less satisfied with 

advising than those with a lower advisor load, (2) advisors who report higher levels of 

training utility will be more satisfied than advisors who are unaware of or do not find the 

training to be helpful, (3) advisors who receive a higher level of reward/recognition will 

be more satisfied than advisors who receive a lower level of reward/recognition, and (4) 

advisors with more years of experience in advising will be more satisfied than advisors 

with fewer years of experience. In addition, exploratory analyses and summary statistics 

are conducted in order to provide a better understanding of the advising survey. 
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CHAPTER 2 

METHOD 

Participants 

Participants were faculty and professional academic advisors at the University of 

Northern Iowa. A total of 219 surveys were completed. Ninety-five of the participants 

were female and 124 were male. Regarding position title at UNI, 190 participants 

indicated that they were faculty advisors and 28 participants indicated that they were 

professional academic advisors. Of those participants who responded to the question 

regarding race or ethnic group, 82.6% indicated that they were white, Caucasian; .9% 

were black, African American; .9% were American Indian, Alaska Native; 5.5% were 

Asian, Pacific Islander; and 3.2% of participants indicated other. 

Procedure 

The University of Northern Iowa Academic Advising Council administered an 

online survey to faculty and professional advisors between April 2008 and July 2008. The 

survey was administered by the council via an online survey presentation tool, 

SurveyMonkey.com. The survey assessed advisors’ various responsibilities and services 

provided to students within their department and to the university (see Appendix A). 

Participants were informed at the beginning of the survey that they could discontinue 

participation at any time (see Appendix B for consent document). In addition, advisors’ 

written survey responses are examined and discussed in order to provide a more 

comprehensive understanding of advisor attitudes toward advising (see Appendix E for 

all of the written responses). 
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Criterion 

 One particular item on the survey, item number 19, addressed participants’ 

attitude toward or satisfaction with advising. Specifically, the question asks, Which of the 

following best characterizes your attitude toward advising? Responses to this question 

served as a basis for advisors’ overall satisfaction with advising 

Predictors 

 Due to a low number of professional advisor participants, multiple regression 

analyses were conducted to examine four potential predictors of satisfaction for faculty 

advisors only. Based on previous descriptions of challenges in advising, four variables 

were examined as hypothesized predictors of satisfaction.  

 Items on the survey relating to the four aforementioned challenges concerning 

academic advising (advisor load, training, reward/recognition, and experience) were 

examined in order to determine whether they predict faculty advisors’ satisfaction with 

advising. First, I examined items on the survey relating to advisor load, which included 

item numbers 5, 6, and 10. Responses to item number 10 are scored in the following way: 

The response, ―I have too many advisees to adequately meet their needs‖ is scored as a 

―1‖; ―I meet the needs of my advisees with difficulty‖ is a ―2‖; and ―My advising 

workload is about right‖ is a ―3‖. Each of these survey items, 5, 6, and 10, will be 

examined as an independent predictor. They will not be added together to form a total 

score.  

 Survey item number 16 is related to advisor training and is also examined as a 

predictor of advisor satisfaction. However, it is important to mention that the possible 
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responses to this particular item assessed two different constructs: awareness of training 

opportunities and attitude towards training. Due to its mixed nature, a new construct 

labeled training utility was devised. Training utility encompasses a combination of 

advisor attitude towards training as well as advisor awareness of training opportunities. 

Responses to item number 16 are scored in the following way: The response, ―I am not 

aware of any advisor training opportunities available to me‖ is scored as a ―1‖; ―I have 

not participated in the new advisor training sessions because I don’t believe they will be 

helpful to me in my situation‖ is a ―2‖; ―I am aware of training opportunities but am 

usually too busy to participate‖ is a ―3‖; ―I have participated in the new advisor training 

sessions sponsored by Academic Advising; however they have not been helpful‖ is a ―4‖; 

and ―I have participated in the new advisor training sessions sponsored by Academic 

Advising, and they have been helpful‖ is a ―5‖. For future research, the construct validity 

of items assessing advisor training should be improved. An improvement can be made, 

for example, by asking one question on the survey about advisor awareness of training 

opportunities and a separate question that assesses advisor attitude towards training.  

 In this study, survey item number 25, advisor salary, is associated with advisor 

reward/recognition and is used to predict advisor satisfaction with advising. Lastly, as the 

fourth predictor of satisfaction, years of advising experience is assessed using survey 

item number 2. 

Exploratory Analyses 

In order for the UNI Academic Advising Council to better understand the survey, 

a number of comparative analyses were conducted. Comparative analyses included an 



17 

 

independent samples t-test to examine gender differences regarding advisor satisfaction. 

A one-way ANOVA was conducted to determine if advisors from particular colleges at 

UNI are more satisfied than those from other colleges. Additionally, a one-way ANOVA 

was used to examine potential differences in advisor satisfaction concerning the different 

ways in which advisors’ advising workload is determined. 
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CHAPTER 3 

RESULTS 

 Out of the 233 participants that began the survey, 219 completed it for a 

completion rate of 94%. Summary statistics for each survey item were completed for 

faculty and professional academic advisors. Summary statistics for faculty advisors can 

be found in Appendix C, and summary statistics for non-faculty advisors can be found in 

Appendix D 

Regression Analysis 

 Hypotheses were tested by using multiple regression analyses. Hypothesis 1 

stated that advisors with a higher advisor load will be less satisfied than advisors with a 

lower advisor load. The results indicate that the number of assigned advisees (item 

number 5), the number of actual advisees (item number 6), and the subjective description 

of advisors’ workload (item number 10) are not significant predictors of advisor 

satisfaction. Results are presented in Table 1. Taken together, these results indicate that 

advisor load does not seem to be a good predictor of whether or not advisors are satisfied 

with their academic advising positions. 
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Table 1 

Linear Model of Advisor Load and Satisfaction 

 Satisfaction 

 b SE t 

Assigned Load -.07 .06 -.48 

Actual Load -.04 .06 -.28 

Described Load .03 .09 .34 

 

Note. None of the above values are significant 

  

 Hypothesis 2 stated that advisors who report higher levels of training utility will 

be more satisfied than advisors who are unaware of or do not find the training to be 

helpful. Results from the regression indicate that training utility is not a significant 

predictor of advisor satisfaction, β = -.12, p = .14, accounting for only 1.4% of the 

variance in advisor satisfaction with advising. Problems associated with this particular 

predictor variable are acknowledged in the discussion section. 

 Hypothesis 3 stated that advisors who receive a higher level of reward/recognition 

will be more satisfied than advisors who receive a lower level of reward/recognition. The 

results indicate that reward/recognition as defined by advisor salary does not predict 

satisfaction with advising (β = .12, p = .12), accounting for only 1.5% of the variance in 

satisfaction. Problems associated with this particular predictor variable are acknowledged 

in the discussion section. 
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 Lastly, hypothesis 4 stated that advisors with more years of experience in advising 

will be more satisfied than advisors with fewer years of experience. Results indicate that 

years of experience is not a significant predictor of advisor satisfaction, β = -.03, p = .73, 

accounting for virtually no variance in the criterion variable. 

 None of the hypotheses were supported in this study. In addition, due to some 

concern regarding the appropriateness of conducting regression analyses on these 

particular variables, crosstab analyses were also conducted. Results from the crosstabs 

were also not significant. The lack of significant results may be a result of poorly 

constructed survey items and item response scales. Issues associated with these items and 

the overall survey are acknowledged and explained in the discussion section. 

Exploratory Analyses 

 In addition to the original hypotheses and exploratory analyses, other potential 

relations were investigated in order to provide the advising council with as much useful 

information as possible in regards to the survey. An independent samples t-test was 

conducted to examine gender differences regarding advisor satisfaction. Results from the 

t-test indicate that there is no significant difference between males’ (M = 1.37, SD = .51) 

and females’ (M = 1.43, SD = .58) satisfaction with advising, t(195) = -.87, p = .39. 

 In addition, a one-way ANOVA was conducted to determine if advisors from 

particular colleges at UNI are more satisfied than advisors from other colleges (item 

number 24). For example, are advisors in the College of Business more satisfied with 

advising than advisors in the College of Education? Results indicate that there are no 
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significant differences between advisors in particular colleges and satisfaction with 

advising, F(5, 189) = 1.48, p = .20. 

 An additional one-way ANOVA was conducted to examine potential differences 

in advisor satisfaction concerning the ways in which advisors’ advising workload is 

determined (item number 7). For example, are advisors whose advising workloads are 

determined by a departmental formula more satisfied than advisors whose workloads are 

determined by the number of students in a particular major? Results indicate that there 

are no significant differences between the ways advisors’ workload is determined and 

advisor satisfaction, F(5, 176) = .95, p = .45. 

 In addition, an independent samples t-test was conducted to examine the 

differences in advisor satisfaction between faculty advisors and non-faculty advisors. 

Before this study began, the council expressed their desire to learn if there were 

differences between the two types of advisors and their satisfaction with advising. Results 

indicate that there is no difference in satisfaction between faculty advisors (M = 1.36, SD 

= .54) and professional advisors (M = 1.50, SD = .56), t(188) = -.34, p = .74. 

 Potential differences between advisors who advise transfer students and those 

who do not were examined with an independent samples t-test. Results indicate that there 

are no differences between advisors who indicated that they advise transfer students (M = 

1.36, SD = .54) and those that indicated they do not (M = 1.50, SD = .56), t(193) = -1.63, 

p = .11. 

 Another independent samples t-test was conducted to determine whether there are 

differences in satisfaction between advisors who advise international students and 
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advisors who do not advise international students. Results indicate that satisfaction is not 

significantly different between advisors who advise international students (M = 1.33, SD 

= .47) and advisors who do not advise international students (M = 1.46, SD = .59), t(196) 

= 1.67, p = .10. 

 Differences in advising satisfaction between advisors who do and do not advise 

minorities were examined as well. The results of an independent samples t-test indicate 

that advisors who advise minority students (M = 1.24, SD = .43) are, on average, more 

satisfied with advising than advisors who do not advise minority students (M = 1.56, SD 

= .60), t(196) = 4.21, p < .001. It is important to note that lower mean values represent 

higher levels of satisfaction. Due to the nature of this study, it was not possible to 

determine whether advising minority students leads to greater satisfaction, whether 

advisors who are more satisfied with advising tend to be drawn to advising minority 

students, or if there is a third variable present contributing to the significant relation. 

 A regression analysis was conducted in order to examine whether the number of 

student orientation programs an advisor is involved in successfully predicts advising 

satisfaction. Results are presented in Table 2. Results indicate that the more student 

orientation programs advisors are involved in, the greater satisfaction they report. 
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Table 2 

Linear Model of Orientation Involvement and Satisfaction 

 Satisfaction 

 b SE t 

 

Orientation Involvement 

 

-.18 

 

.02 

 

-2.42 

 

Note. *p < .05 

 

 

Based on these results, one can conclude that advisors who take part in more student 

orientation programs tend to report that they are satisfied with advising. However, it is 

unknown whether involvement in these orientation programs influences advisors’ 

attitudes toward advising, whether advisors’ attitudes influence the frequency of their 

participation in such programs, or if a third variable is present that contributes to the 

significant relation. 

 Lastly, an independent samples t-test was conducted to examine potential 

differences between advisors who advise students on personal issues and concerns and 

advisors who do not advise on such issues. The results indicate that advisors who do 

advise students on personal issues and concerns (M = 1.30, SD = .48) are, on average, 

more satisfied than advisors who do not advise on such issues (M = 1.66, SD = .63), 

t(196) = 4.38, p < .001. It is important to note that in this case, lower mean values 

represent higher levels of satisfaction. 

 Very few (3 out of 13) of the investigated relations of interest were shown to be 

significant. These results may reflect true non-significant relations between the variables 
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examined. However, it may also be the case that these results are more reflective of 

particular survey items that were poorly constructed. Issues concerning the survey as well 

as suggestions for future improvement of the survey are expressed in the discussion 

section below. 
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CHAPTER 4 

DISCUSSION 

 The role of an academic advisor is very complex in nature, requiring advisors to 

acquire knowledge regarding various advising topics and issues. Furthermore, the 

consequences associated with the performance of an academic advisor are great. Because 

the consequences of advising are so important, it is essential to examine whether 

academic advisors are satisfied with advising. In addition, it is important to examine 

which factors best predict advisor satisfaction in order to devise techniques to target those 

factors and increase satisfaction. This study investigated predictors of advisor satisfaction 

with advising—advisor load, training, reward/recognition, and experience. The 

University of Northern Iowa Academic Advising Council created an advising survey in 

order to assess UNI advisors’ responsibilities and services that they provide. The main 

purpose of the study was to examine four potential predictors of advisor satisfaction and 

provide the advising council with a summary of the results of the entire survey.  

 Results from the survey and the analyses provided a better understanding of 

advisors’ attitudes toward academic advising. Over half of the respondents indicated that 

they found advising to be pleasant and rewarding, which is a fairly good proportion. 

However, the Advising Council would like to be provided with more insight as to what 

the specific factors are that predict satisfaction in order to increase the proportion of 

satisfied advisors.  

 Out of the four hypotheses examined in this study, none of the resulting relations 

were significant. Because the predictors investigated in this study have been frequently 
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discussed and described throughout the academic advising literature as great challenges 

advisors currently face, these important factors should be explored in future research. 

Although the written responses to questions in the survey were not statistically analyzed, 

comments regarding attitude toward advising were generally positive, but many advisors 

also expressed their concern with advising at UNI. These comments suggested that 

advisors enjoy advising, but that certain circumstances or factors make it more difficult. 

Some of these circumstances and factors that were mentioned include having adequate 

time outside of other tasks to devote to advising students, having too many advisees, and 

the amount of time it takes to advise. Several advisors commented that advising is very 

time consuming. Similar comments were made regarding advisors’ description of their 

advisee workload. These comments include difficulty for advisors to find adequate time 

to provide advising services to students. Some advisors believe their advisor load is 

overwhelming while others describe their load as adequate. Although the hypotheses 

were not supported in this study, these written responses provide great insight into and 

support the notion of devising ways to improve advisor satisfaction, and they also suggest 

possible directions for future UNI advising surveys. 

 Although many of the results turned out to be nonsignificant, a couple of these 

results are important to mention and discuss. First, it was found that there are no 

differences between males and females and satisfaction with advising. Secondly, it was 

found that there are no differences in satisfaction between colleges at UNI. In these 

particular cases, a nonsignificant finding is positive because these factors are essentially 

harder, if not impossible, to change in order to help increase satisfaction. These findings 
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also suggest that satisfaction with advising may be fairly uniform across colleges and the 

gender of the advisor. 

 Out of the 9 exploratory analyses that were conducted, only 3 were significant. 

First, it was found that advisors who advise minority students report greater satisfaction 

with advising than advisors who do not advise minority students. It was not possible to 

determine the directionality of this relation. Advising minority students may have a 

positive influence on an advisor’s satisfaction with advising, or perhaps advisors who are 

satisfied are more willing to assume responsibility for other advising areas, such as the 

advising of minority students. It is also a possibility that there may be no causal 

connection between the variables. A third variable may be present that drives the 

correlation. 

 The second significant result in the study is that the greater number of student 

orientation programs an advisor is involved in, the more satisfied they tend to be with 

advising. This finding suggests that perhaps institutions should promote advisor 

engagement to increase advisor satisfaction. It is important to note, however, that due to 

the applied nature of this study, determining the direction of this relation is not possible. 

For example, does more involvement influence advisor satisfaction, or does advisor 

satisfaction influence whether advisors choose to participate more or less often? As 

previously mentioned, a third variable may also be present to drive this correlation. This 

question and similar others may be explored in future research. 

 The third significant result is that advisors who advise students on personal issues 

and concerns report greater satisfaction than advisors who do not advise on such issues. 
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This finding suggests that perhaps that those in the advising department should encourage 

advisors to develop more personal relationships with their advisees. However, as is the 

case with the two other significant findings, a third variable may be contributing to this 

significant relation. 

 As previously mentioned, it is quite possible for the lack of significant results to 

be due to some of the poorly constructed survey items and item response choices. 

Particularly troublesome items are identified: First, item number 16 is an item regarding 

advisor training. The question asks if advisor training is available to the advisor; 

however, the possible response choices are assessing two different constructs—awareness 

of training opportunities and helpfulness of training. Perhaps a revision can be made to 

include a question about advisor awareness of training opportunities and a separate 

question about the helpfulness of the training. Examples of these questions are: 

Are you aware of advisor training opportunities at UNI? 

o Yes 

o No 

 

 

If you have participated in UNI’s advisor training sessions, how helpful do you 

feel they have been? 

o I have not participated in the training sessions. 

o The training sessions have been extremely helpful. 

o The training sessions have been fairly helpful. 

o The training sessions have not been helpful. 

 

 A second flaw of the survey concerns number 25, which inquires about advisors’ 

salary range. None of the faculty respondents indicated that their salary was under 

$20,000 or between $20,000 and $29,999. The great majority of the respondents’ salary 



29 

 

is $50,000 or above, which results in a negatively skewed distribution. This distribution is 

depicted in Figure 1. This item should be redesigned to include a broader range of salary 

in order to increase variability in the responses. An example of a revised item assessing 

salary is: 

Please record your salary range 

o Under $40,000 

o $40,000-$44,999 

o $50,000-$54,999 

o $55,000-$59,999 

o $60,000 or Above 

 

 

 

Figure 1. Distribution of Advisor Salary 

 

 

 Another issue with the survey stems from this study’s association of salary with 

advisor reward/ recognition. Faculty advisors’ salary is not solely based on advising, and 

several other factors go into determining salary. Thus it can be argued that salary is not 
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properly used as in indicator of or substitute for advisor reward/recognition. A revised 

version of the survey should include an item that specifically addresses advisor 

reward/recognition. An example reward/recognition survey item is: 

How would you describe the amount of reward/recognition that you receive for 

your academic advising services? 

o No reward/recognition at all 

o A little reward/recognition 

o A fair amount of reward/recognition 

o A great deal of reward/recognition 

 

The previous item assesses external reward/recognition. An additional item may be added 

to the survey to assess internal reward/recognition. An example of such an item is: 

 

 Do you feel that students are appreciative of the advising services you provide? 

o Yes, I feel students are very appreciative. 

o I feel students are somewhat appreciative. 

o No, I feel students are not appreciative at all. 

 

 Currently, the survey includes only one single-item measure of advisor 

satisfaction. Although Wanous, Reichers, and Hudy (1997) found that single-item 

measures are acceptable, a multi-item advisor satisfaction scale may provide more and 

better insight into the various aspects of advisor satisfaction. Additional items may be 

included on the survey to assess various aspects of advising satisfaction. Items assessing 

specific facets of satisfaction may be included, such as satisfaction with advisor load, 

departmental support, or turnover intentions. For example, an item assessing a specific 

facet satisfaction, advisor workload, may be included: 
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In general, how satisfied are you with the number of advisees you advise? 

 

o Strongly dissatisfied 

o Dissatisfied 

o Neutral 

o Satisfied 

o Strongly satisfied 

 

An example of a question that more directly assesses advisors’ satisfaction with advising 

may also be used in place of or in conjunction with survey item number 19: 

Overall, how satisfied are you with your role as an academic advisor at UNI? 

 

o Strongly dissatisfied  

o Dissatisfied 

o Neutral 

o Satisfied 

o Strongly satisfied 

  

 In addition, the response choices for the current item that assesses advisor attitude 

includes an ―other‖ category for participants to provide comments regarding this item. 

However, this is problematic as advisors who select the ―other‖ choice are unable to 

select any other response. Before the next survey administration takes place, the ―other‖ 

response choice should be removed. 

 Criteria other than satisfaction, such as importance of advising, advisor 

motivation, or advisor performance may be examined in future studies or survey 

administrations. Another possible variable to examine is student satisfaction with 

advising. By obtaining an index of student satisfaction, one can then examine how that 

information compares to advisor satisfaction with advising. 
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Limitations 

 Although the results of the survey did provide valuable information to the 

advising council, there were some limitations. First, because there was such a small 

number of professional advisor participants that completed the survey (28), regression 

analyses could only be conducted with faculty advisors. Before the next advising survey 

is administered, perhaps the advising council or advising department can encourage more 

advisors to participate. Another solution may be to combine the samples from multiple 

years of survey administration. 

 Secondly, as mentioned in the discussion section, the format of particular items 

and item responses on the survey were not conducive to analyzing or interpreting the 

results. It is a possibility that these poorly constructed items may have contributed to the 

lack of significant results. Prior to any future analyses conducted on the survey, such 

items and item responses should be restructured. 

 A third limitation is the use of a single-item measure of job satisfaction on the 

survey. Single-item measures, especially for psychological contructs such as satisfaction, 

are a concern for some researchers (Wanous et al., 1997). Some researchers argue that 

reliability is sacrificed with such measures. Although Wanous et al. found a correlation of 

.63 between single-item measures of overall satisfaction and specific facets of 

satisfaction, which suggests the acceptability of single-item measures, additional items 

assessing advisor satisfaction on the survey may provide a better understanding of 

advisor attitudes toward academic advising.  
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Applied Use of the Survey 

 The results of the advising survey and of the present study will be provided to the 

UNI Academic Advising Council. Suggestions to the council will be made regarding the 

reformatting of particular survey items and item responses. Because the council intends 

to administer the survey in the future, results from the present study will allow the 

council to make the necessary changes to the survey in the hopes of increasing its utility 

and practicality.  

 The present study also provides insight to the council in terms of advisor 

satisfaction. Based on the results from this study, indicating that advisors who advise 

minority students, are involved in a higher number of student orientation programs, and 

advise students on personal issues and concerns report greater satisfaction with advising, 

the advising council may take action in order to successfully increase advisor satisfaction 

with advising. For example, the council may urge advisors to advise minority students, 

encourage advisors to become more involved in academic advising affairs, encourage 

advisors to develop more personal relationships with advisees, or provide rewards to 

advisors that do advise minority students, advise on personal issues, and are involved in a 

number of advising programs.  

 This study and subsequent studies conducted on this particular survey is very 

important to the advising council as well as to UNI advisors. With this survey, the 

council will be able to track progress regarding various aspects of advising, such as 

advisor satisfaction. Even though the results indicated that advisors were generally 

satisfied with advising, the results may serve as a benchmark for future studies. Not only 



34 

 

will the survey benefit the advising council by providing them with valuable information 

regarding their current services, but it will also benefit faculty and professional academic 

advisors. Based on the survey results, strategies for increasing advisor satisfaction and 

enhancing current advising services may be formulated and put into practice. After 

reviewing the results, the advising council will also have the opportunity to tailor survey 

items specifically to their interests or concerns. 

 Results from the survey may also directly and/or indirectly contribute to the 

institution’s financial standing. As mentioned previously in the introduction, the quality 

of advising services impacts student satisfaction and student attrition, which influences an 

institution’s financial success. Results from this survey may be used to improve the 

quality of these services, which may increase student satisfaction and decrease student 

attrition to increase an institution’s financial situation and reputation. Based on the survey 

results, the advising council now has the opportunity to examine and improve areas of 

weakness and identify and maintain areas of strength. 

Conclusions 

 Although there were limitations to this study and to the survey, the main purpose 

of this study was to examine important and relevant factors related to advisor satisfaction 

and to provide the council with an overall summary of the survey results. This was the 

original survey administered to UNI advisors, so the results from the study can provide 

the council with ideas to create or restructure certain survey items for future survey 

administration.  The council may also use the resulting information to facilitate the 

improvement of advisor satisfaction with advising. The performance of an academic 
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advisor has important outcomes, including student satisfaction, student attrition, and 

institution success and reputation. Because of the association between job satisfaction and 

job performance, it is essential that advisors are satisfied with their advising role. 
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APPENDIX A 

UNI ACADEMIC ADVISING SURVEY  

1. What is the highest degree you have obtained? 

 ○ Bachelors 

 ○ Masters 

 ○ PhD 

 

2. How many years have you been an academic advisor at UNI? 

 ○ 1-5 years 

 ○ 6-10 years 

 ○ 11-15 years 

 ○ 16-20 years 

 ○ More than 20 years 

 

3. Which classifications of student do you advise? (Check all that apply.) 

 ○ Freshmen  

 ○ Sophomores 

 ○ Juniors 

 ○ Seniors 

 

4. Do you advise incoming transfer students? 

 ○ Yes 

 ○ No 

 

5. How many undergraduate students are assigned to you? 

 ○ I do not have any students assigned to me at this time 

 ○ 0-9 

 ○ 10-19 

 ○ 20-29 

 ○ 30-49 

 ○ 50-99 

 ○ 100-199 

 ○ 200-299 

 ○ 300-499 

 ○ 500 and above 
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6. On average, how many undergraduate students do you advise per semester? 

(assigned and unassigned advisees.) 

 

 ○ I do not have any students assigned to me at this time 

 ○ 0-9 

 ○ 10-19 

 ○ 20-29 

 ○ 30-49 

 ○ 50-99 

 ○ 100-199 

 ○ 200-299 

 ○ 300-499 

 ○ 500 and above 

 

7. How is your undergraduate student advising workload determined? 

 ○ Departmental formula (X advisees = X% assignment) 

 ○ Determined by department head/administrator 

 ○ Determined by number of students in a particular major 

 ○ Determined by a sub-set of students (like teaching, emphasis area, Honors, etc.) 

 ○ I don’t know 

 ○ Other (please specify) 

 

 8. According to your contract or position description, what percentage of your 

work time is designated for academic advising? 
 

 ○ 0-14% 

 ○ 15-24% 

 ○ 25-49% 

 ○ 50-75% 

 ○ 75-100% 

 

9. About what percentage of your work time do you actually spend on academic 

advising? 

 

○ 0-14% 

 ○ 15-24% 

 ○ 25-49% 

 ○ 50-75% 

 ○ 75-100% 

10. Which of the following statements best describes your advising workload? 

 ○ I do not have any students assigned to me at this time. 
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 ○ I meet the needs of my advisees with difficulty. 

 ○ I have too many advisees to adequately meet their needs. 

 ○ My advising workload is about right. 

 ○ Other (please specify) 

 

11. Do you advise students in the following areas? (Check all that apply.) 

 ○ Course selection and long-term plans 

 ○ Planning future careers and/or exploring alternative majors 

 ○ Course substitution of transfer credits in your major 

○ Writing letters of support for students for Financial Aid, jobs, reinstatement, 

scholarships, etc. 

○ Student’s professional development (Internships, graduate school preparation,        

student teaching placement, etc.  

○ Personal issues and student concerns 

○ Students with academic difficulties 

○ Students with learning or physical disabilities 

○ Minority students 

○ International students 

 

12. Are you involved in any of the following Student Orientation Programs? (Check 

all that apply. 

 

 ○ Freshmen summer orientation programs 

 ○ Transfer student orientation programs 

 ○ Preview days 

 ○ Jump Start 

 ○ Up Close 

 ○ Exploring Majors Fair 

 ○ UNI Career Fair 

 ○ Community College visits 

 ○ I am not involved in Orientation Programs 

 ○ Other (please specify) 

 

13. Which of the following administrative duties within your department have you 

been assigned? Check all that apply.) 

 

 ○ Maintain record of advisees, track advisees 

 ○ Assign advisees to advising staff, manage advising staff 

 ○ Train new advisors 

 ○ Assist with curriculum or catalog changes 

 ○ Work with record analysts in the registrar’s office for my department majors 

 ○ Assist with course management: class/number of sections, needed projections 

 ○ Develop class schedules and determine room assignments 
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○ Assist with enrollment management: waiting list maintenance, course size 

control, registration prerequisite checks 

 ○ Administer priority registration procedures and policies 

○ Administer admission, retention, and graduation standards for a major or 

college 

○ Make exceptions to college or department policies when warranted 

○ Responsible for approving/denying student requests for a college or department 

○ Help in department scholarship process – advertising and selection of student 

recipients 

○ Assist in the development of marketing brochures, web information and other 

materials for current/prospective students 

○ Other (please specify) 

 

14. Are you involved in promoting or facilitating any of the following programs? 

(Check all that apply.) 

 

  ○ Study Abroad Program 

  ○ Honors Program 

  ○ Department clubs or student organizations 

  ○ First-year orientation seminars/programs for majors 

  ○ Tutoring programs 

 

15. What are your busiest times of year related to advising students? (Check all that 

apply.) 

 

  ○ Start of the semester 

  ○ Course registration (November/April) 

  ○ End of the semester 

  ○ Summer orientation 

  ○ No one busiest time; I am busy all year advising students. 

 

16. Is “advisor training” (support which helps you do a better job advising students) 

available to you? 

 

  ○ I am not aware of any advisor training opportunities available to me. 

  ○ I am aware of training opportunities but am usually too busy to participate. 

○ I have participated in one of the new advisor training sessions sponsored by 

Academic Advising, and they have been helpful. 

○ I have participated in the new advisor training sessions sponsored by Academic 

Advising; however they have not been helpful for my situation. 

○ I have not participated in the new advisor training sessions because I don’t 

believe they will be helpful to my situation. 

○ I don’t participate in advisor training because… 
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17. What kind of advisor support would be helpful to you? (Check all of interest to 

you.) 

 

○ An initial advisor training session for new advisors 

○ A follow-up advisor training session for experienced advisors 

○ An ongoing network of campus advisors that meets regularly to keep up-to-date 

on advising issues at UNI 

○ Web-based UNI advisor handbook 

○ Other (please specify) 

 

18. What advising topics interest you? (Check all of interest to you.) 

○ Reading a degree audit 

○ Advising a student on whether or not to add/drop a course 

○ Using the Plan of Study webpage 

○ Advising course selection in the Liberal Arts Core 

○ Transfer Students 

○ Students with academic difficulties 

○ Students with disabilities 

○ Students with mental health issues 

○ Multi-cultural populations 

○ LGBT (Lesbian Gay Bisexual Trans) students 

○ Nontraditional students 

○ Undecided students 

○ Legal issues in academic advising 

○ What is academic advising? 

○ Faculty advising 

○ Student learning outcomes in advising 

○ Using technology in academic advising 

○ Advising for career development in my major(s) 

○ The National Academic Advising Association 

○ Council for Advancement of Standards (CAS) for academic advising 

○ Other (please specify) 

 

19. Which one of the following best characterizes your attitude toward advising? 

○ I find advising pleasant and rewarding. 

○ I have neither very positive nor very negative feelings toward advising. 

○ I find advising unpleasant. 

○ Other (please specify) 
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20. What are the conditions or situations that make your job as an adviser difficult? 

(Check all that apply.) 

 

○ Advisee load 

○ Time available outside of other aspects of my job (teaching, research, 

committee work, etc.) 

○ Lack of support 

○ Lack of training 

○ Department supervision 

○ Accountability 

○ None of the above 

○ Other (please specify) 

 

21. Please record your gender. 

○ Female 

○ Male 

 

22. Please record your race or ethnic group. (You may select more than one 

answer.) 

 

○ White, Caucasian 

○ Black, African American 

○ Hispanic, Latino 

○ American Indian, Alaska Native 

○ Asian, Pacific Islander 

○ I choose to not indicate my race or ethnic group. 

○ Other (please describe) 

 

23. What is your position title at UNI? 

○ Full Professor 

○ Associate Professor 

○ Assistant Professor 

○ Instructor 

○ Graduate Research/Teaching Assistant 

○ P&S Staff 

 

24. Your college at UNI: 

○ Business 

○ Continuing Education 

○ Education 

○ Humanities and Fine Arts 



45 

 

○ Natural Sciences 

○ Social and Behavioral Sciences 

○ No assigned college 

 

25. Please record salary range. 

○ Under $20,000 

○ $20,000 - $29,999 

○ $30,000 - $39,999 

○ $40,000 - $49,999 

○ $50,000 - above 

 

26. What is your appointment? 

○ 100% 

○ 87% 

○ 77% 

○ 70% 

○ Unsure 

 

27. If P&S, what is your pay grade? 

○ I 

○ II 

○ III 

○ IV 

○ V 

○ Unsure 
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APPENDIX B 

SURVEY CONSENT DOCUMENT 

The University Advising Council requests your time in completing the following 

survey. This survey is intended to assess the various responsibilities you have as an 

academic advisor and the services you provide to students, within your department and to 

the university, in assisting undergraduate students. Potentially identifying information 

obtained during this study will be kept confidential. Tracking information is removed. IP 

addresses are not stored. No information will be reported which would allow the 

identification of individuals. If you do not wish to participate in this survey, you may 

discontinue at any time. This will not impact your employment at the university in any 

way. If you have any questions regarding this survey, please contact Dr. Michael Licari at 

273- 2519. Thank you! 

      

 

 

 

 

 

 

 

 

 



47 

 

APPENDIX C 

FACULTY SUMMARY STATISTICS 

1. What is the highest degree you have obtained? 

Response Response Count Response Percent 

Bachelors 0 0 

Masters 15 7.9 

PhD 175 92.1 

 

2. How many years have you been an academic advisor at UNI? 

Response Response Count Response Percent 

1-5 years 42 22.1 

6-10 years 48 25.3 

11-15 years 30 15.8 

16-20 years 30 15.8 

More than 20 years 37 19.5 

 

3. Which classification of student do you advise? (Check all that apply.) 

Response Response Count Response Percent 

Freshmen, Sophomores, Juniors & Seniors 185 97.4 

Freshmen, Sophomores, Juniors 1 .5 

Sophomores, Juniors, Seniors 1 .5 

Freshmen & Sophomores 1 .5 

Sophomores & Juniors 0 0 

Juniors & Seniors 0 0 

Freshmen Only 1 .5 

Sophomores Only 0 0 

Juniors Only 0 0 

Seniors Only 0 0 

 

4. Do you advise incoming transfer students? 

Response Response Count Response Percent 

Yes 124 65.3 

No 63 33.2 
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5. How many undergraduate students are assigned to you? 

Response Response 

Count 

Response 

Percent 

I do not have any students assigned to me at this 

time 

8 4.2 

0-9 54 28.4 

10-19 51 26.8 

20-29 29 15.3 

30-49 27 14.2 

50-99 15 7.9 

100-199 3 1.6 

200-299 2 1.1 

300-499 1 .5 

500 and above 0 0 

 

6. On average, how many undergraduate students do you advise per semester? 
(assigned and unassigned advisees.) 

Response Response 

Count 

Response 

Percent 

I do not have any students assigned to me at this 

time 

6 3.2 

0-9 56 29.5 

10-19 52 27.4 

20-29 34 17.9 

30-49 21 11.1 

50-99 16 8.4 

100-199 4 2.1 

200-299 1 .5 

300-499 0 0 

500 and above 0 0 

 

7. How is your undergraduate student advising workload determined? 
 

Response Response 
Count 

Response 
Percent 

Departmental formula (X advisees = X % assignment) 5 2.6 

Determined by department head/administrator 68 35.8 
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Determined by number of students in a particular major 32 16.8 

Determined by a sub-set of students (like teaching, 

emphasis area, Honors, etc.) 

20 10.5 

I don’t know 63 33.2 

Other (please specify) 24 12.6 

 

8. According to your contract or position description, what percentage of your work time 
is designated for academic advising? 

Response Response Count Response Percent 

0-14% 158 83.2 

15-24% 11 5.8 

25-49% 2 1.1 

50-75% 0 0 

75-100% 0 0 

 

9. About what percentage of your work time do you actually spend on academic 
advising? 

Response Response Count Response Percent 

0-14% 136 71.6 

15-24% 47 24.7 

25-49% 3 1.6 

50-75% 2 1.1 

75-100% 0 0 

 

10. Which of the following statements best describes your advising workload? 

Response Response 

Count 

Response 

Percent 

I do not have any students assigned to me at this 

time. 

7 3.7 

I meet the needs of my advisees with difficulty. 22 11.6 

I have too many advisees to adequately meet their 

needs. 

16 8.4 

My advising workload is about right. 112 58.9 

Other (please specify) 33 17.4 
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11. Do you advise students in the following areas?  (Check all that apply.) 

 

Response Response 

Count 

Response 

Percent 

Course selection and long-term plans 186 97.9 

Planning future career and/or exploring alternative majors 158 83.2 

Course substitution of transfer credits in your major 120 63.2 

Writing letters of support for students for Financial Aid, 

jobs, reinstatement, scholarships, etc. 

164 86.3 

Student’s professional development (Internships, graduate 

school preparation, student teaching placement, etc.) 

145 76.3 

Personal issues and student concerns 130 68.4 

Students with academic difficulties 135 71.1 

Students with learning or physical disabilities 72 37.9 

Minority Students 82 43.2 

International students 77 40.5 

 

12. Are you involved in any of the following Student Orientation Programs? (Check all that 
apply.) 

Response Response Count Response Percent 

Freshmen summer orientation programs 45 23.7 

Transfer student orientation programs 64 33.7 

Preview days 74 38.9 

Jump Start 14 7.4 

Up Close 50 26.3 

Exploring Majors Fair 59 31.1 

UNI Career Fair 25 13.2 

Community College visits 10 5.3 

I am not involved in Orientation Programs 64 33.7 

Other (please specify) 17 8.9 

 

13. Which of the following administrative duties within your department have you been 
assigned? (Check all that apply.) 

Response Response 

Count 

Response 

Percent 

Maintain record of advisees, track advisees 58 30.5 

Assign advisees to advising staff, manage advising staff 16 8.4 

Train new advisors 12 6.3 

Assist with curriculum or catalog changes 114 60.0 
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Work with record analysts in the registrar’s office for my 

department majors 

53 27.9 

Assist with course management: class/number of sections, 

needed projections 

55 28.9 

Develop class schedules and determine room assignments 51 26.8 

Assist with enrollment management: waiting list 

maintenance, course size control, registration prerequisite 

checks 

39 20.5 

Administer priority registration procedures and policies 13 6.8 

Administer admission, retention, and graduation standards 

for a major or college 

20 10.5 

Make exceptions to college or department policies when 

warranted 

56 29.5 

Responsible for approving/denying student requests for a 

college or department 

41 21.6 

Help in department scholarship process – advertising and 

selection of student recipients 

96 50.5 

Assist in the development of marketing brochures, web 

information and other materials for current/prospective 

students 

88 46.3 

Other  (please specify) 9 4.7 

 

14. Are you involved in promoting or facilitating any of the following programs? (Check all 
that apply.) 

Response Response 

Count 

Response 

Percent 

Study Abroad Program 38 20.0 

Honors Program 28 14.7 

Department clubs or student organizations 84 44.2 

First-year orientation seminars/programs for 

majors 

23 12.1 

Tutoring programs 13 6.8 

 

15. What are your busiest times of year related to advising students? (Check all that 
apply.) 

Response Response 

Count 

Response 

Percent 

Start of the semester 50 26.3 

Course registration (November/April) 149 78.4 

End of the semester 41 21.6 
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Summer orientation 11 5.8 

No one busiest time; I am busy all year advising 

students. 

32 16.8 

 

16. Is “advisor training” (support which helps you do a better job advising students) 
available to you? 

Response Response 

Count 

Response 

Percent 

I am not aware of any advisor training opportunities 

available to me. 

48 25.3 

I am aware of training opportunities but am usually too busy 

to participate. 

49 25.8 

I have participated in one of the new advisor training 

sessions sponsored by Academic Advising, and they have 

been helpful. 

48 25.3 

I have participated in the new advisor training sessions 

sponsored by Academic Advising; however they have not 

been helpful for my situation. 

10 5.3 

I have not participated in the new advisor training sessions 

because I don’t believe they will be helpful to my situation. 

15 7.9 

I don’t participate in advisor training because… 16 8.4 

 

17. What kind of advisor support would be helpful to you?  (Check all of interest to you.) 

Response Response 

Count 

Response 

Percent 

An initial advisor training session for new advisors 56 29.5 

A follow-up advisor training session for experienced 

advisors 

69 36.3 

An ongoing network of campus advisors that meets 

regularly to keep up-to-date on advising issues at UNI 

31 16.3 

Web-based UNI advisor handbook 111 58.4 

Other (please specify) 26 13.7 

 

18. What advising topics interest you? (Check all of interest to you.) 

Response Response 

Count 

Response 

Percent 

Reading a degree audit 61 32.1 

Advising a student on whether or not to add/drop a 

course 

46 24.2 
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Using the Plan of Study webpage 68 35.8 

Advising course selection in the Liberal Arts Core 65 34.2 

Transfer Students 47 24.7 

Students with academic difficulties 54 28.4 

Students with disabilities 32 16.8 

Students with mental health issues 46 24.2 

Multi-cultural populations 38 20.0 

LGBT (Lesbian Gay Bisexual Trans) students 26 13.7 

Nontraditional students 39 20.5 

Undecided students 26 13.7 

Legal issues in academic advising 46 24.2 

What is academic advising? 10 5.3 

Faculty advising 39 20.5 

Student learning outcomes in advising 39 20.5 

Using technology in academic advising 30 15.8 

Advising for career development in my major(s) 47 24.7 

The National Academic Advising Association 6 3.2 

Council for Advancement of Standards (CAS) for 

academic advising 

4 2.1 

Other (please specify) 12 6.3 

 

19. Which one of the following best characterizes your attitude toward advising? 

 

Response Response 

Count 

Response 

Percent 

I find advising pleasant and rewarding. 100 52.6 

I have neither very positive nor very negative feelings 

toward advising. 

64 33.7 

I find advising unpleasant. 6 3.2 

Other (please specify) 20 10.5 

 

20. What are the conditions or situations that make your job as an advisor difficult?  
(Check all that apply.) 

Response Response 

Count 

Response 

Percent 

Advisee load 44 23.2 

Time available outside of other aspects of my job 

(teaching, research, committee work, etc.) 

104 54.7 

Lack of support 26 13.7 

Lack of training 38 20.0 

Department supervision 8 4.2 
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Accountability 5 2.6 

None of the above 40 21.1 

Other (please specify) 30 15.8 

 

21. Please record your gender. 

Response Response Count Response Percent 

Female 74 38.9 

Male 116 61.1 

 

22. Please record your race or ethnic group.  (You may select more than one answer.) 

Response Response 

Count 

Response 

Percent 

White, Caucasian 154 81.1 

Black, African American 1 .5 

Hispanic, Latino 0 0.0 

American Indian, Alaska Native 1 .5 

Asian, Pacific Islander 11 5.8 

I choose to not indicate my race or ethnic group. 16 8.4 

Other (please describe) 7 2.6 

White, Caucasian & American Indian, Alaska 

Native 

1 .5 

 

23. What is your position title at UNI? 

Response Response Count Response Percent 

Full Professor 63 33.2 

Associate Professor 78 41.1 

Assistant Professor 40 21.1 

Instructor 9 4.7 

Graduate Research/Teaching Assistant 0 0.0 

P&S Staff 0 0 

 

24. Your college at UNI: 

Response Response Count Response Percent 

Business 21 11.1 

Continuing Education 0 0 
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Education 14 7.4 

Humanities and Fine Arts 50 26.3 

Natural Sciences 50 26.3 

Social and Behavioral Sciences 51 26.8 

No assigned college 0 0 

 

25. Please record your salary range. 

Response Response Count Response Percent 

Under $20,000 0 0 

$20,000 - $29,999 0 0 

$30,000 - $39,999 3 1.6 

$40,000 - $49,999 28 14.7 

$50,000 - above 151 79.5 

 

26. What is your appointment? 

Response Response Count Response Percent 

100% 183 96.3 

87% 1 .5 

77% 0 0.0 

70% 0 0.0 

Unsure 4 2.1 
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APPENDIX D 

NON-FACULTY SUMMARY STATISTICS 

1. What is the highest degree you have obtained? 

Response Response Count Response Percent 

Bachelors 5 17.9 

Masters 22 78.6 

PhD 1 3.6 

 

2. How many years have you been an academic advisor at UNI? 

Response Response Count Response Percent 

1-5 years 9 32.1 

6-10 years 12 42.9 

11-15 years 5 17.9 

16-20 years 0 0 

More than 20 years 2 7.1 

 

3. Which classification of student do you advise? (Check all that apply.) 

Response Response Count Response Percent 

Freshmen, Sophomores, Juniors & Seniors 28 100 

Freshmen, Sophomores, Juniors 0 0 

Sophomores, Juniors, Seniors 0 0 

Freshmen & Sophomores 0 0 

Sophomores & Juniors 0 0 

Juniors & Seniors 0 0 

Freshmen Only 0 0 

Sophomores Only 0 0 

Juniors Only 0 0 

Seniors Only 0 0 

 

 

 

4. Do you advise incoming transfer students? 

Response Response Count Response Percent 

Yes 20 71.4 

No 8 28.6 
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5. How many undergraduate students are assigned to you? 

Response Response 

Count 

Response 

Percent 

I do not have any students assigned to me at this 

time 

0 0 

0-9 4 14.3 

10-19 6 21.4 

20-29 0 0 

30-49 0 0 

50-99 2 7.1 

100-199 7 25.0 

200-299 3 10.7 

300-499 1 3.6 

500 and above 5 17.9 

 

6. On average, how many undergraduate students do you advise per semester? 
(assigned and unassigned advisees.) 

Response Response 

Count 

Response 

Percent 

I do not have any students assigned to me at this 

time 

0 0 

0-9 4 14.3 

10-19 4 14.3 

20-29 1 3.6 

30-49 0 0 

50-99 1 3.6 

100-199 3 10.7 

200-299 3 10.7 

300-499 2 7.1 

500 and above 10 35.7 

 

7. How is your undergraduate student advising workload determined? 
 

Response Response 
Count 

Response 
Percent 

Departmental formula (X advisees = X % assignment) 1 3.6 
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Determined by department head/administrator 7 25.0 

Determined by number of students in a particular major 7 25.0 

Determined by a sub-set of students (like teaching, 

emphasis area, Honors, etc.) 

2 7.1 

I don’t know 8 28.6 

Other (please specify) 4 14.3 

 
8. According to your contract or position description, what percentage of your work time 

is designated for academic advising? 

Response Response Count Response Percent 

0-14% 6 21.4 

15-24% 2 7.1 

25-49% 6 21.4 

50-75% 10 35.7 

75-100% 3 10.7 

 

9. About what percentage of your work time do you actually spend on academic 
advising? 

Response Response Count Response Percent 

0-14% 7 25.0 

15-24% 2 7.1 

25-49% 4 14.3 

50-75% 8 28.6 

75-100% 0 0 

 

10. Which of the following statements best describes your advising workload? 

Response Response 

Count 

Response 

Percent 

I do not have any students assigned to me at this 

time. 

0 0 

I meet the needs of my advisees with difficulty. 4 14.3 

I have too many advisees to adequately meet their 

needs. 

8 28.6 

My advising workload is about right. 13 46.4 

Other (please specify) 3 10.7 
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11. Do you advise students in the following areas?  (Check all that apply.) 

 

Response Response 

Count 

Response 

Percent 

Course selection and long-term plans 28 100.0 

Planning future career and/or exploring alternative majors 25 89.3 

Course substitution of transfer credits in your major 15 53.6 

Writing letters of support for students for Financial Aid, 

jobs, reinstatement, scholarships, etc. 

21 75.0 

Student’s professional development (Internships, graduate 

school preparation, student teaching placement, etc.) 

17 60.7 

Personal issues and student concerns 26 92.9 

Students with academic difficulties 25 89.3 

Students with learning or physical disabilities 16 57.1 

Minority Students 19 67.9 

International students 12 42.9 

 

12. Are you involved in any of the following Student Orientation Programs? (Check all that 
apply.) 

Response Response Count Response Percent 

Freshmen summer orientation programs 21 75.0 

Transfer student orientation programs 21 75.0 

Preview days 14 50.0 

Jump Start 7 25.0 

Up Close 19 67.9 

Exploring Majors Fair 14 50.0 

UNI Career Fair 7 25.0 

Community College visits 11 39.3 

I am not involved in Orientation Programs 3 10.7 

Other (please specify) 0 0 

 

13. Which of the following administrative duties within your department have you been 
assigned? (Check all that apply.) 

Response Response 

Count 

Response 

Percent 

Maintain record of advisees, track advisees 22 78.6 

Assign advisees to advising staff, manage advising staff 7 25.0 

Train new advisors 13 46.4 

Assist with curriculum or catalog changes 11 39.3 
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Work with record analysts in the registrar’s office for my 

department majors 

12 42.9 

Assist with course management: class/number of sections, 

needed projections 

9 32.1 

Develop class schedules and determine room assignments 4 14.3 

Assist with enrollment management: waiting list 

maintenance, course size control, registration prerequisite 

checks 

8 28.6 

Administer priority registration procedures and policies 7 25.0 

Administer admission, retention, and graduation standards 

for a major or college 

6 21.4 

Make exceptions to college or department policies when 

warranted 

8 28.6 

Responsible for approving/denying student requests for a 

college or department 

8 28.6 

Help in department scholarship process – advertising and 

selection of student recipients 

13 46.4 

Assist in the development of marketing brochures, web 

information and other materials for current/prospective 

students 

17 60.7 

Other  (please specify) 5 17.9 

 

14. Are you involved in promoting or facilitating any of the following programs? (Check all 
that apply.) 

Response Response 

Count 

Response 

Percent 

Study Abroad Program 10 35.7 

Honors Program 7 25.0 

Department clubs or student organizations 17 60.7 

First-year orientation seminars/programs for 

majors 

15 53.6 

Tutoring programs 11 39.3 

 

15. What are your busiest times of year related to advising students? (Check all that 
apply.) 

Response Response 

Count 

Response 

Percent 

Start of the semester 12 42.9 

Course registration (November/April) 19 67.9 

End of the semester 4 14.3 



61 

 

Summer orientation 4 14.3 

No one busiest time; I am busy all year advising 

students. 

11 39.3 

 

16. Is “advisor training” (support which helps you do a better job advising students) 
available to you? 

Response Response 

Count 

Response 

Percent 

I am not aware of any advisor training opportunities 

available to me. 

5 17.9 

I am aware of training opportunities but am usually too busy 

to participate. 

3 10.7 

I have participated in one of the new advisor training 

sessions sponsored by Academic Advising, and they have 

been helpful. 

14 50.0 

I have participated in the new advisor training sessions 

sponsored by Academic Advising; however they have not 

been helpful for my situation. 

2 7.1 

I have not participated in the new advisor training sessions 

because I don’t believe they will be helpful to my situation. 

0 0 

I don’t participate in advisor training because… 3 10.7 

 

17. What kind of advisor support would be helpful to you?  (Check all of interest to you.) 

Response Response 

Count 

Response 

Percent 

An initial advisor training session for new advisors 7 25.0 

A follow-up advisor training session for experienced 

advisors 

15 53.6 

An ongoing network of campus advisors that meets 

regularly to keep up-to-date on advising issues at UNI 

20 71.4 

Web-based UNI advisor handbook 16 57.1 

Other (please specify) 3 10.7 

 

18. What advising topics interest you? (Check all of interest to you.) 

Response Response 

Count 

Response 

Percent 

Reading a degree audit 11 39.3 

Advising a student on whether or not to add/drop a 

course 

12 42.9 
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Using the Plan of Study webpage 14 50.0 

Advising course selection in the Liberal Arts Core 12 42.9 

Transfer Students 12 42.9 

Students with academic difficulties 16 57.1 

Students with disabilities 12 42.9 

Students with mental health issues 15 53.6 

Multi-cultural populations 11 39.3 

LGBT (Lesbian Gay Bisexual Trans) students 7 25.0 

Nontraditional students 9 32.1 

Undecided students 13 46.4 

Legal issues in academic advising 14 50.0 

What is academic advising? 7 25.0 

Faculty advising 5 17.9 

Student learning outcomes in advising 17 60.7 

Using technology in academic advising 17 60.7 

Advising for career development in my major(s) 11 39.3 

The National Academic Advising Association 11 39.3 

Council for Advancement of Standards (CAS) for 

academic advising 

12 42.9 

Other (please specify) 2 7.1 

 

19. Which one of the following best characterizes your attitude toward advising? 

 

Response Response 

Count 

Response 

Percent 

I find advising pleasant and rewarding. 23 82.1 

I have neither very positive nor very negative feelings 

toward advising. 

3 10.7 

I find advising unpleasant. 0 0 

Other (please specify) 2 7.1 

 

20. What are the conditions or situations that make your job as an advisor difficult?  
(Check all that apply.) 

Response Response 

Count 

Response 

Percent 

Advisee load 10 35.7 

Time available outside of other aspects of my job 

(teaching, research, committee work, etc.) 

14 50.0 

Lack of support 5 17.9 

Lack of training 1 3.6 

Department supervision 1 3.6 



63 

 

Accountability 0 0 

None of the above 5 17.9 

Other (please specify) 1 3.6 

 

21. Please record your gender. 

Response Response Count Response Percent 

Female 21 75.0 

Male 7 25.0 

  

22. Please record your race or ethnic group.  (You may select more than one answer. 

Response Response Count Response Percent 

White, Caucasian 24 85.7 

Black, African American 1 3.6 

Hispanic, Latino 0 0 

American Indian, Alaska Native 0 0 

Asian, Pacific Islander 1 3.6 

I choose to not indicate my race or ethnic group. 2 7.1 

Other (please describe) 0 0 

 

23. What is your position title at UNI? 

Response Response Count Response Percent 

P&S Staff 28 100 

    

24. Your college at UNI: 

Response Response Count Response Percent 

Business 4 14.3 

Continuing Education 0 0.0 

Education 4 14.3 

Humanities and Fine Arts 2 7.1 

Natural Sciences 3 10.7 

Social and Behavioral Sciences 14 50.0 

No assigned college 0 0 
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25. Please record your salary range. 

Response Response Count Response Percent 

Under $20,000 1 3.6 

$20,000 - $29,999 2 7.1 

$30,000 - $39,999 10 35.7 

$40,000 - $49,999 10 35.7 

$50,000 - above 5 17.9 

 

26. What is your appointment? 

Response Response Count Response Percent 

100% 18 64.3 

87% 4 14.3 

77% 0 0.0 

70% 0 0.0 

Unsure 5 17.9 

 

27. If P&S, what is your pay grade? 

Response Response Count Response Percent 

I 0 0.0 

II 1 3.6 

III 12 42.9 

IV 5 17.9 

V 1 3.6 

Unsure 8 28.6 
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APPENDIX E 

WRITTEN SURVEY RESPONSES 

7. How is your undergraduate student advising workload determined? 

1. My faculty assignment includes being the academic advisor for all undergraduate 

departmental majors and also coordinating undergraduate advising activities for my 

department. 

2. I receive no load credit for advising. 

3. Students sign up for a conference. If they sign up during the hours I'm in the advising 

office, I see them. 

4. I advise students taking 2nd B.A. coursework in preparation for entering the graduate 

program in speech-language pathology. 

5. I don't think any workload is considered on advising in my department. 

6. I advise graduate students. 30. 

7. I advise all of the biotechnology undergraduate majors 

8. The Department Head determines advisee load based on student emphasis area and 

number of advisees a faculty member currently has 

9. Majors divided among faculty members, one person advises most of the minors who 

require much less assistance. 

10. It is determined by the number of hours I am employed as an advisor in addition to 

my teaching schedule. 

11. we try to keep the number of advisees relatively equal across faculty members, while 

also allowing students choice of advisor if they have a preference... 

12. I also work with pre-professional health students of other majors needing our courses 

as prerequisites for health professional schools. 

13. who drops in to my office 

14. Advisees are assigned by the division coordinator based on major (teaching) and 

number of students to be advised by number of faculty advising these particular 

students. 

15. I also frequently advise students in my department who are not my official advisees. 

This is because faculty are not present for them, or they specifically ask me to give 

them advice in an unofficial capacity. 

16. Unfortunately our assignments are not determined in a very logical manner. We have 

one faculty member handle freshmen (that's me) and another handle transfers. 

However, all other students are simply allowed to sign up for whichever advisor they 

want. This creates a burden on popular profs and allows other faculty to avoid 

advising. 
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17. If students aren't pleased with their adviser, they switch to me. 

18. Students are assigned by major. If there are only a few majors in a particular area, the 

faculty in that area have only a few advisees. If there are many majors in a particular 

area, the faculty in that area are loaded with masses of advisees... very unbalanced in 

my department. 

19. students choose 

20. When a student declares our major, we rotate through the faculty. Hence, with seven 

faculty, I generally am assigned every seventh major (excluding freshman), plus 

students who specifically request me as their advisor. 

21. department secretary 

22. Our department has 19 faculty and about 480 students. I have about 50 students.It is 

too much. I told the department head three years ago. He didn't do anything about it. 

23. Determined by number of students in a major plus sub-set of teaching and all students 

with a given minor 

24. I also accept advisees who specifically request me for a variety of reasons. 

25. Determined by Academic Advising based upon number of undecided students living 

in the residence hall. 

26. I am responsible for all business teaching majors, plus pre-business majors divided by 

3 advisors and any number of declared business majors on a walkin basis. We have 

over 3,000 majors and minors that are divided among the 3 advisors 

27. We are assigned students by the department head, but students also ask us to be 

advisors. 

28. In general department advisees are fairly equally distributed among dept faculty but 

some special groups get sent to particular advisors. I am the teacher ed advisor so get 

all psychology-teaching majors and also am the "biomedical" advisor in our dept so 

sometimes advise pre-occupational/physical therapy students besides regular psych 

majors. 

29. I work with all students within the dept. (incoming, transfer and current) 

30. It is determined by the number of students who ask for me either when declaring a 

major or at any time after that. 

 

10. Which of the following statements best describes your advising workload? 

 

1. I meet the advising needs of my advisees OK, I think, yet with some difficulty at 

times (more time needed than time available); students' advising needs are not evenly 

distributed through the semester but instead are quite heavy at some times (especially 

advanced registration periods) and lighter at other times. From time to time there are 
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students with more extensive advising needs, and in such cases, I use whatever 

additional time is needed. 

2. My advising workload in the last several years has been limited to advising graduate 

students and the workload can be daunting at times. 

3. My advising load shifts, depending upon enrollment circumstances. I have 10 right 

now, which is as many 2nd B.A. students as we have ever enrolled at one time. 

4. This takes much time, I enjoy meeting with and helping students. However some 

faculty in the department never seem accessible to their advisees and/or are not at all 

helpful to them, even rude. These students learn not to contact their advisor and, 

instead, seek out those of us who are more accessible and try to help. It would help if 

all carried their load. Unfortunately, students will still come to other profs because 

they feel they can talk with them. 

5. I do not object to my advising activity. However, I am not willing to state that the 

workload is about right. I would be happy to have no advisees so long as students 

were getting good advising and would be willing to have more advisees if I knew 

some to be getting poor advice. 

6. Again, this is for graduate students. 

7. As department head I have other faculty and a full-tims P&S position in the 

department who assist with advising responsibilities. 

8. I feel I meet the needs of my advisees with difficulty. This is due to a large amount of 

work that I do outside of office hours on a very regular basis (nights, weekends, when 

on vacation, etc.). Sometimes this is responding to a student, but more often it is 

working on other projects and responsibilities so that I can have more availability to 

advise students. 

9. Although assigned a large number of advisees, only a proportion of these actually 

contact or meet with me in a given semester which makes the load tolerable. If ALL 

of my advisees were to REGULARLY meet with me, I would have a difficult time, 

and some other aspects of my position would be diminished (teaching, research). 

10. My advising load varies greatly depending on the department needs and open faculty 

lines when they occur. Faculty in my area generally meet their advisees at least twice 

a year. We provide much more intense advising than faculty in many other programs. 

11. Students come to the advising office for assistance, and whoever is in at that time 

helps the students. If the advising office is not open and I am in my office, I'll help 

the students (this rarely happens). 

12. As an administrator, I consider the time spent advising, as needed, appropriate to my 

position, regardless of the time required. 

13. I primarily do graduate advising. 
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14. I have too many advisees as it is difficult to serve them all well, but I am committed 

to meeting their needs. 

15. I also talk to a lot of new students 

16. I think faculty are really busy with advisees a couple of times a year, but the rest of 

the time it is very light. So at least from my perspective it is not over bearing except 

for 4-5 weeks out of the year. 

17. I enjoy working with the students but find that since I am the only faculty in my 

department who advises teaching majors, that I have a heavier load than my 

colleagues. 

18. The students that I adise work with me directly in applied lessons; their advising 

appointments are either set outside of applied lessons or if in a pinch, must take place 

during the lesson time. I advise ALL of my students regarding their courses, 

scheduling, graduation requirements because I see them more regularly, and also see 

the results of their practice and study on a weekly basis. Every students handles the 

transition from HS to college differently, and each student must learn how many 

courses they can take in a semester to be successful. Individual attention is necessary 

and critical. 

19. Some on the faculty don't do their share. 

20. I need to qualify this - If I had only undergraduate advisees the 20-22 that I have 

would be very doable. However, I also have 6-8 graduate students (MA) and that adds 

to the load. Also, the % above is averaged over time -- the time spent with my 

advisees is not averaged over time. It is mostly lumped into 3 weeks once each per 

semester at course registration time and seeing 20 students in 3 weeks is really a time 

consuming. Is it also true that I inevitably see 2-4 students who are not my advisees. 

21. The only advice I seem qualified to give is 'Go to the Advising Center 321B) 

22. I like advising students and I adequately meet their needs, but this means I have less 

time for my other duties. I do not get credit for all the advising I do -- both in terms of 

time spent and the numbers of students. Students who are not my advisees come for 

advice, because they are not getting it from their advisors. 

23. Too many advisees to adequately meet their needs only begins to describe the 

difficulty in providing meaningful and appropriate advisement to our students. There 

is no counterbalance in courseload, committee duties or research requirements. I also 

have graduate students whom I meet with and advise on a regular basis. Other faculty 

in the same department may have no advisment responsibilities or only a handful of 

majors to advise. 

24. The number of students I have is about right. My workload is increased since I tend to 

field questions from colleagues. I also seem to advise informally non-majors and deal 

with administrative issues such as creating/updating advising documents. I'm not sure 
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I actually hit 15% of my overall workload, but the work does seem to come at busy 

times and can feel like more than 15%. 

25. I spend almost no time advising. 

26. My primary job is to refer them to the Academic Advising office in 321B of the 

Business School as students' questions are about advising holds, course schedule, 

changing a class, credit/no credit. This is not what faculty do. 

27. Because I teach mostly upper division courses, I have fewer advisees than might be 

otherwise. However, I find them a pleasure to work with and not a burden in the least. 

28. I meet their needs, however many of them seek out assistance from faculty and staff 

in athletics. 

29. I have only a handful of advisees and don't expect to have more assigned to me 

because of a new administrative position that I have assumed. 

30. I think that my advising workload is about right. However, in answer to question #8 

above, I believe that advising is placed under the category of service for faculty. 

There is no specific percentage given to advising, or at least no one has ever counted 

it as part of my workload. Although advising is very important for student retention, 

feeling as though one is part of a community, etc., there is little emphasis put on how 

to do advising or why advising really matters from a departmental perspective, at 

least in my experience. 

31. Unfortunately advisees do not take full advantage of advising so I see too little of my 

advisees! Cannot answer #8 above - don't believe it is in our contracts 

32. I could handle additional advisees without any problem. 

33. If all the students assigned to me asked to meet with me, then I would have way too 

many students. However, the number that actually request to meet with me is 

sufficient. 

34. We refer our students to the College of Business Advising center and focus on only 

those questions relating to the content of courses and career advising. 

35. My workload varies with the number of advisee, but more importantly with the 

students' needs. At the moment, for example, I have a presidential scholar for whom I 

am serving as an advisor on a presidential scholar/honors thesis as well as an article 

which he just had published in a scholarly journal. For the past two years, as a result, 

advising has taken a major component of my time. This has been a rewarding, 

although time-consuming, effort for us both. Normally, my workload for advising 

students is not nearly as demanding, so that I do it with ease. 

36. I meet the needs of students at a first come basis 

37. There needs to be a better onlist system for advisors to work with students, the one 

presently is from the dark ages. Spend some money on updating that system please! 
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38. Generally, I feel I can meet the needs of my advisees but as our undergraduate 

numbers have increased significantly, it can take a great deal of my time to meet with 

them individually and advise them properly. 

12. Are you involved in any of the following Student Orientation Programs? (Check 

all that apply.) 

1. freshman and transfer student orientation, beginning of each semester, music school 

2. I am involved in the Graduate College orientation and the graduate student orientation 

in my department. 

3. CHFA day 

4. Since I serve on MultiCultural Council to represent CNS it was my great pleasure to 

be able to meet and help students from different backgrounds and cultures. I believe 

Jump Start, Up Close, preveiw Days and San Antonio visits to UNI are very 

important to increase our diversity ona campus. 

5. International Programs 

6. I make an annual presentation on post-graduate opportunities. 

7. university outreach programs for local junior high students 

8. As department head, I cover many of these events for the department 

9. Student teaching placement 

10. I generally meet with all students interested in attending UNI; private appointments, 

visits with parents, auditions, observations of ensembles, etc. EXTREMELY TIME 

CONSUMING 

11. Previously have worked freshman summer orientation programs 

12. Sometimes I am involved in summer orientation as a summer advisor. 

13. scheduled and unscheduled campus visits 

14. I have been involved in Transfer Orientation programs in past semesters. This 

semester, I was involved in the Psychology Department Graduate Student Open 

Houses (for prospective students). I also met individually with prospective 

undergraduates and their parents. 

15. There really needs to be a beefed up academic orientation program for stdents that 

includes such issues as plagiarism, professional communication and conduct, student 

responsiblity for learning, etc. 

16. Above are my most recent involvements - varies from year to year 

17. I am a dept head. No regular faculty in my dept do all of what I do in the list above 
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13. Which of the following administrative duties within your department have you 

been assigned? Check all that apply.) 

 

1. None of the above 

2. none specifically. Dept head requests help on some of these at times or requests input 

but he is the 'decider' 

3. Conduct departmental Major Meetings 

4. We all pitch in voluntarily for a number of the above activities. 

5. I am not assigned anything formally. I do advising voluntarily. 

6. i'm a head...much of this is just part of the job 

7. I send an e-newsletter (almost) daily to all advisees and anyone else on campus 

interested in the information I offer. This is the way I can connect with so many 

advisees with the information that crosses my desk or to give instructions about 

upcoming things they will deal with......to cut the number of required one-on-one 

appointments. I advertise jobs and internships and club meetings also through this 

TIPS e-newsletter. 

8. I'm on the admission committee for admission into the major. We have a BA director 

who takes care of some of the above tasks. 

9. Please note, that in addition to being a faculty adviser, I am also the Chair of Science 

Ed. and do some of the things above in my administrative role. 

10. None 

11. Work with departments to develop referral resources for UNI. Work with New 

Student and Transfer Handbook with all departments for 5000 copies used during 

orientation sessions. Training of new advisors across campus. 

12. Various duties. 

13. You question does not make clear if you are talking about a major administrative 

responsibility or not. On some of the above I simply work with my dept head on 

determining need for sections or extra offerings of the particular courses I teach, 

handle the requests or exceptions that have to do with my course offerings. 

14. I don't have the final say though when it comes to student requests 

15. recruiting of minority students, retention of minority students 

16. Communications with UNI academic departments regarding campus-wide advising 

events. 

17. I would say that while I take part in several of these activities, I have not necessarily 

been formally assigned to all of the items I have been selected. Some of it is done 

within our faculty meetings or on a more informal basis. 
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16. Is “advisor training” (support which helps you do a better job advising students) 

available to you? 

1. available time is scarce, and since I have been an academic advisor for more than 20 

years, I'm already acquainted (I think) with most of what is included in training for 

new advisors. 

2. I've been advising students for a long time and I generally know whom to call if I run 

into an unfamiliar situation. 

3. advising doesn't matter. 

4. In fact they have been very helpful when I attended them during my first few years at 

UNI. Each every new UNI faculty must attend those types of workshops and 

seminars. 

5. I have actually assisted with providing information during some advisor training 

sessions to give the "science" perspective to new faculty/staff. 

6. Would prefer print materials/handbook and online resources. 

7. I go to colleagues within the teacher education program or my department with 

questions. 

8. I'm busy 

9. I am aware of the training but haven't participated here because my schedule wouldn't 

permit. I have received similar training at other institutions where I have been a 

tenure-track faculty member. I have advised many students at other institutions, but 

have been assigned none here. I will make time to attend the training when the need 

arises. 

10. I participate in providing the training for new advisors 

11. The types of advising questions that I receive must be handled by the Advising office. 

Students should be assigned directly to the College of Business Advising office and 

not faculty. It is a disservice to students and a uncomfortable position for faculty. 

12. I have been an advisor for many years and am familiar with our program. 

13. I advise a very specific major, and feel comfortable with my understanding of its 

requirements. I also encourage students to always get degree audits to make sure 

broader university requirements are being met. 

14. My long-term association with Academic Advising has caused me not to be very 

trusting of their expertise. They appear to be to be more interested in counting 

numbers for their own survival. They like to HOLD ONTO students who are no 

longer "Undecided" and have repeatedly (at least 5-7 students PER semester) given 

the wrong advice on courses to take and I have to rearrange their schedule--usually 

causing the mis-advised students to stay at UNI one semester longer than needed. As 

long as the Academic Advising personnel are NOT tied to and held accountable to a 

specific college, they have to know ~130 majors and intimately know the prerequisite 
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structure therein--hence, they make advising errors and the students pay the penalty. 

If the AA personnel were assigned to and held accountable to one of the five colleges, 

they would only have to know ~25 majors and they would know the curriculum & 

prerequisite structure better. Now they are accountable to no one. The supposed ~600 

"undecided" majors could be divided amongst the AA personnel who report to a 

college. Efficacy is before us and they refuse to budge, not because its the right thing 

to do on the student's behalf, but because of the fear of change, the fear of being held 

accountable, and the fear of losing their job. Hence, I've lost my faith and confidence 

in AA as "past actions are the best predictor of future behavior." 

15. advisor training is provided by my college during freshman/transfer orientation 

16. I do not need it. 

17. I'm not a new advisor, and so I don't think that such opportunities are appropriate for 

me. How about a "you think you're an old hat at advising but lots of changes have 

happened over the years" training...? 

18. our dept. works a bit different then many of the others. I go to training for general 

advising material but nothing related to our dept. 

19. the best "training" is through apprenticeship-type advising side-by-side with a 

seasoned veteran. Much preferable to making time for yet another training seminar! 

20. again, we have full time advisors. 

 

17. What kind of advisor support would be helpful to you? (Check all of interest to 

you.) 

 

1. None, I know what to do and if I encounter a new situation, find out how to handle it. 

What I need is help for the increasing numbers of advisees; I am currently negotiating 

about that. 

2. Equity in the distribution of resources should be an area of scrutiny. Some 

departments are in dire need of additional staff and other resources while others seem 

to have plenty. Advisor/Advisee ratios vary widely across campus. Some 

departmental advisors have workloads that are excessive and unreasonable. These 

advisors have difficulty leaving their offices, even in the case of illness, because no 

one is available to cover their loads. The work backs up and becomes even more 

excessive upon their return. As well, advisor salaries vary widely. In some instances, 

advisors with the heaviest workloads earn the lowest salaries. 

3. nothing....let the staff advise 

4. consultants, available all year for questions 
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5. Special training sessions when LAC requirements change A list of "go-to" people in 

each department/college to answer questions about getting into courses, course 

content, waiting lists, etc. A list of the most commonly taken courses by freshmen. 

6. an advising FAQ and e-mail questioning capability 

7. None 

8. the advising practice in the department. Help is provided by other faculty and 

colleagues 

9. Someone to call with answers to questions I do not know. 

10. Web based UNI tutorial program. Reading a long handbook doesn't seem to be an 

attractive option. 

11. facutly are not in a good position to do academic advising...they do not know the 

rules, the categories, how to read the degree audit..and are fearful of steering students 

the wrong way...so we end up double-advising...a faculty member will tell a student 

something and then have them double check with dept secty or registrar's..this is a 

waste of time...faculty know how to do career advising..and get the most satisfaction 

out of advising students on which courses will benefit them given their interests and 

career aspirations...guiding them through the major, helping them think about and 

plan for graduation and beyond in terms of first job and/or graduate school...there 

should be a centralized place where students can go to have a schedule reviewed to 

make sure that courses "count" in appropriate categories, prereqs met, and that their 

current schedule fits in an overall plan for a target graduation date... also, the majority 

of students don't want advising...they just want their hold cleared or their 

signature...again, not something that faculty should have to do... 

12. I miss our Academic Advising Council.......... 

13. Web based forum for asking and responding go advising questions. Also a website 

with a FAQ section that can answer standard questions. But have this site geared 

towards advisors and not students. 

14. ?? 

15. I know what I'm doing. 

16. Fewer advisees assigned to one person. Having more experienced faculty in my area 

to help with advisement. 

17. It is hard to keep up-to-date with all the resources available and to know where to 

send students to get help I can't provide. The web based handbook might be the best 

solution. 

18. An initial advisor training session for new advisors is only benefical for me if the 

trainers understand that faculty acting as advisors are quite different from those 

whose full-time job is to be an advisor. The new advisor training I took my first 

semester here was useless. I wasn't taught how to read a degree audit or how to 
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understand the LAC. I learned the LAC in summer advisor training. I would 

recommend adding parts of that training to the ne advisors training. 

19. Official advisors in each department, selected from the faculty, who are compensated 

for their advising role would be more efficient than dividing up the duties between 

many faculty members. 

20. The CBA has dedicated advisors and they should handle those responsibilities. IF 

students need career advise, scholarship help, they seek out faculty. Students don't 

need to be assigned to faculty to receive this help. CBA faculty should be eliminated 

from the advising process. If the CBA advising office needs more staff, then they 

should be hired. 

21. Our college needs to allocate some travel money for the professional advisors to 

attend training/professional conferences. In addition, I would like to see some type of 

online tracking system that would allow us to get rid of paper files. It would be nice 

to have a comprehensive system that would track students from the time of admission 

until graduation. 

22. reduced advising assignment 

23. The AA assigned to a particular college so they can become specialists vs. currently 

generalists. When one has cancer, do they see a generalist or a specialist? With the 

cost of education today, our students deserve specialists. 

24. access to student records so that we could actually answer questions with valid 

information 

25. None 

26. It would be useful if we had email mailing lists of advisees and I am still hoping for a 

database of student ID photos. 

27. Staff to help with advising 

28. none of the above 

29. I have learned by trial and error, not the best way, and sometimes errors have been 

made that could have been avoided had I been trained 

30. Periodic revisitations with an advising mentor. 

31. None 

 

18. What advising topics interest you? (Check all of interest to you.) 

 

1. also advising students with teacher licensure programs who seek to satisfy the 

requirements for Admission to Teacher Education and then the requirements for 

Student Teaching Actually, I'm interested in just about all of the topics listed above, 

especially if succinct guidance could be included in a web-based Advising Handbook 

(rather than having a few topics being presented at occasional meetings for advisors). 
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Meetings on topics of special interest (and topics likely to generate questions) can be 

useful, yet succinct summary of key points and contact persons posted to a web-based 

Advising Handbook is highly desirable, I think. Perhaps there could even be a small 

Handbook Task-Force that undertakes to compile, edit, and keep current an on-line 

Advising Handbook. 

2. none of the above 

3. not clear what this means. some topics interest me because I know how to deal with 

them, others I might be interested in learning. Question not clear. Also-what is meant 

by "faculty advising"? Is this advice/mentorship for our own careers? teaching faculty 

to advise students? 

4. Negotiating the bewildering UNI course catalog and number prefixes that are 

completely outdated and different from the streamlined bulletins/catalogs at other 

universities 

5. An overview of the My Universe registration systems,as well as actually seeing it 

from the student perspective. I get some questions on the system, for which I know 

less than they do! 

6. I've been here long enough that I think I'm fairly well versed on most of the topics 

above....at least the ones I have time to utilize with students. 

7. I think new advisors could be assisted by having information to basic questions like: 

what is a waiting list; what are the consequences of students dropping a course and 

going below full time status; what happens to GPA when a student repeats a course? 

etc. 

8. I've learned about advising from experience. 

9. advising students in pre-professional programs; how to avoid advisor burnout 

10. I'd rather be preparing for class or involved in scholarship 

11. Advising students who pursue graduate degrees, especially degrees outside of my 

discipline. 

12. WHAT TO DO WITH GENERAL STUDIES STUDENTS...THEY ARE USUALLY 

OF LOW ABILITY AND BECAUSE THEY DON'T HAVE A "MAJOR" IN 

MIND,HARD TO ADVISE THEM IN THE DIRECTION OF SPECIFIC COURSES 

OR COURSE SELECTION WITHIN THE VERY LOOSE REQUIREMENTS OF 

THAT DEGREE PROGRAM. SOMETHING HAS TO BE DONE, NOT ONLY 

ABOUT THE ADVISING PROCESS FOR THESE STUDENTS BUT IN REGARD 

TO THE DEGREE PROGRAM ITSELF. IN MY OPINION IT HAS NO FOCUS, 

NO SET OF UNIFYING OUTCOMES AND OBJECTIVES (EDUCATIONAL) 

13. They're all interesting but I don't think I want to make time for a training session on 

any of them. 

14. Our biggest problem is getting students make use of the advising available to them. 
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19. Which one of the following best characterizes your attitude toward advising? 

 

1. Advising allows me to meet and know students in the department. Because of Theatre 

UNI performance shcedules, howeve, that time is often at a busy time in our 

production process, when I am most stressed and have trouble making time that is 

valuable to advising. Most of my students have a plan in mind as they are coming to 

me, but those who have no good grasp of their own education are problematic in that 

they demand extra time and patience when I have little of either. Our department has 

advisor holds each semester so that the students will have some advisor contact each 

semester so that we may also check in on their progress academically and personally. 

I have learned how to manage these variations by several years of experience, not 

through any specific training or mentor program in the department. I am not sure I am 

actually "very good" at this process, but I feel comfortable until there is a challenge. 

Then I get nervous about this whole aspect of my job, it is their life, after all, and I 

could influence it badly! 

2. a waste of time....generally student is looking for a way out of something....to get 

their ticket punched. They don't care about education. 

3. I find advising very pleasant and very rewarding since students need help! Advising 

must be considered one of the the most important tasks of a faculty member since the 

future of advisee totally depends on very initial meetings between advisor and 

students. If a student gets impression that his/her advisor is not helpful and he/she 

does not have time then students may not visit advisor again and this would be a 

terrible result. I have been serving in CARR university committee for many years to 

represent CNS. One common problem among all suspended students I have seen from 

records is their very weak connection or NO connection with any UNI adviser! 

4. 1st year so, I don't have an attitude yet. 

5. I enjoy it, but I have so many students assigned to me that it is difficult to make it 

personal. 

6. for the most part, I enjoy working with students on their programs and career plans 

and writing letters for grad school and employment, but it takes much more time than 

I have available 

7. I don't mind it except that it is so time-consuming. 

8. I find advising very rewarding, however it is also VERY difficult to manage all of my 

professional responsibilities during the intense advising times around the month-long 

registration process each semester. 

9. I enjoy getting to know the students so that is a major plus...it is just the time involved 

when you are teaching, involved with committee work and research. 
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10. To elaborate on the above, I do find meeting with the students enjoyable at that 

moment. However, after the student leaves, I find myself trying to catch up on other 

responsibilities that advising time consumed. 

11. Enjoyable, important, great way to get to know students, but definitely an added time 

and energy burden, especially with students who expect others to do everything for 

them - I don't, they need to come prepared and make their own decisions. 

12. Although I find advising pleasant and rewarding and my Department is very flexible 

with me as I willingly put in long hours to do as much possible for so many students, 

I would think the student population that I serve would be much better served if we 

could afford a second advisor who assisted the pre-professional health students with 

the multi-varied issues which culminate in successful acceptance to health 

professional schools. I would be willing to teach this second advisor the things I 

know and to assist as long as needed while he/she became well-versed in the intricate 

details which would greatly assist our many stellar students looking forward to 

careers in health occupations. UNI currently has quite a number of students who gain 

acceptance into that next level of study, but I know that we could raise that number 

significantly if we had just one person to give really good, detailed advice early on 

through their senior years. I do not find the time to do this adequately. I have many 

ideas on how to "share" the work I do, add to it, and have UNI students gain 

measurably because of it. 

13. Much more pleasant and rewarding with the integration of professional advisor's to 

handle much of the course advising. This frees up faculty to focus on career planning 

and other student issues. 

14. I enjoy helping students and advising is part of this. However, I wish the university 

could create a website that could provide the answers to common student advising 

questions. This way, I could simply send the URL via email to typical student 

questions. I strongly suggest we put an end to setting automatic advisor holds on 

freshmen students. On paper this sounds like a good idea, but releasing a dozen holds 

every semester is very time consuming. 

15. I find advising rewarding because students need it and I feel that I am helpful to them. 

However I am OVERWHELMED by our numbers. 

16. Advising with faculty should be developed informally through classroom and Club 

relationships. Formal schedule advising and procedural issues should be done with 

training advising professionals. 

17. It's hard to check just one category here. I would certainly enjoy my job more if my 

advising workload was reduced. On the flip side, there are days I find my job to be 

very satisfying. Just depends on the day. 
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18. I find advising can be very rewarding, sometimes more time consuming than I 

anticipate (advising for grad school, writing letters of rec), and occasionally a pain in 

the neck (students who repeatedly come to my office just to visit). 

19. I find advising very time consuming. 

20. I really do enjoy advising and consider it an important part of my position. I am 

irritated with faculty who give little energy into advising or student well-being. 

21. it is an essential function that we perform....not my favorite, but important enough to 

do well, and for administration to figure it into load, and for which adequate training 

should not only be provided, but mandated 

22. I generally find it to be an overall positive experience, but not always. 

23. It can be pleasant, but it’s also incredibly time consuming. 

 

20. What are the conditions or situations that make your job as an adviser difficult? 

(Check all that apply.) 

1. I do not find it difficult. 

2. Lack of support and appreciation from dept head. Although I would not need his 

appreciation to help my students. 

3. Students who do not take seriously their own responsibilities to their education and 

life planning. 

4. lack of easy access to current, complete information about student performance 

5. Lack of appreciation for the role on campus. Many full professors are not in the 

position of advising students, my work load is not adjusted to compensate for his 

extra responsibility. I think it is good for full professors to do ths work, but they need 

a reasonable number of advisees (not over 50), and should be rewarded with possibly 

a course release, or other compensation. 

6. The unwieldy course numbering system and bulletin here at UNI 

7. the irritations that I have already mentioned: having to send the student elsewhere to 

get a definitive answer, having to sleugth myself to find out some rule or 

technicality...I want to meet with students about their issues, troubles, goals, and 

excitements about college....not about some random wellness credit that is not 

showing up on their audit. 

8. Not addressing individual student needs as a division 

9. Not having all advisors on the same page so that students are getting the same 

information from everyone and there is consistency across all students. 

10. Problematic faculty who are not qualified in the subjects they teach. This increases 

my load of students (those not officially assigned to me) to advise concerning courses 



80 

 

and career plans. Students often complain to me about other faculty, but I always 

request that they take these issues to the department head. 

11. Some students don't want to do any of the registration or academic planning work 

themselves. They simply want to show up at an advisor's office and have them take 

care of everything. This is frustrating, but I am unsure how to deter this. 

12. Some faculty don't post office hours or show up so the rest of us have to advise their 

students. 

13. Students who do not seek out their adviser when they should OR who do not follow 

the advise (and then do not have prerequisites to courses when needed and expect me 

to bail them out!). 

14. Departmental supervision by the graduate coordinator has made it almost impossible 

to advise graduate students in my program - or to suggest to undergraduates that they 

might apply to our graduate program. 

15. Lack of feedback. For the most part, if students are progressing toward their degree, I 

have little interaction with them and don't do much for them. 

16. The advising workload isn't onerous. Typically, I have several students meet with me, 

usually for 15 minutes or so, when they're registering for the next semester's courses. 

My major complaint is that they usually have technical or administrative questions 

that I don't feel confident in answering. Since I deal with relatively few students, I 

don't develop any expertise in all the little questions about registration, and I don't 

have a convenient source to answer those questions. So I usually end up sending the 

students to our College's advising office where they can talk with people who have 

the answers to their particular questions. So, my major complaint with UNI's 

academic advising system is that faculty end up dealing with all sorts of 

technical/administrative questions that they may not know the answers to. It's 

relatively rare for me to be asked questions about career choices or even about 

courses, matters on which I have much more knowledge that would be valuable to 

students. I wish the system was set up so that students would be encouraged to go to 

advising offices with their administrative questions, and urged to meet with faculty 

advisors only when they had curricular or career-related questions. This would save 

time for all involved. 

17. This responsibility is not my interest at all. 

18. Advising can be done better and more efficiently in the CBA dept. assigned to formal 

advising. I do a tremendous amount of informal advising which is quite rewarding. 

19. At times it seems like I have conflicting responsibilities. I have a serious conflict 

between wanting to advise students but then also being held responsible for 

recruitment efforts. I wish the recruitment efforts could be removed from my job. I 

feel a lot of pressure to grow our programs. Two other areas that need to be examined 
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are pay grade and salaries. We need to come up with a system that will be equitable 

across campus. Things are not equal. We have a number of advisors who have very 

complex jobs who are not being paid accordingly. 

20. Some faculty do not keep office hours, return student calls, emails, etc. and appear to 

fing advising beneath them. This puts strain on those of us who are available as 

students seek us out. However, it is awkward to adivise someone who is not "your" 

student and if one tells their advisor that someone needs help one is often met with 

hostility. 

21. Poor preparation on the part of students. They seem to not know the program and 

university requirements. 

22. I have no training in academic advising! Just this week two students with very 

personal problems stopped by to talk and to share. I am not uncomfortable in these 

situations, but I think I should have more training that would help me know what the 

best action might be. i.e. keep listening, make suggestions for counseling, etc 

23. When the UNI generalists AA personnel mis-advise freshmen on the proper 

sequencing of courses to take, that makes my job difficult. When the UNI generalists 

AA personnel have an "Undecided" major declare a major and then NOT "turn that 

advisor over" to the proper department/college and give the now-decided major false 

advising, that makes my job difficult. When the UNI generalists AA personnel follow 

the Univ. of Iowa advising model that even the Univ. of Iowa advising personnel says 

does not work, that makes my job difficult. 

24. in my department all faculty members, including myself, are responsible for advising-

-thus my responses to all of these questions is from the perspective of a faculty 

member doing advising. 

25. lack of information about student's actual situation; everything is based on what a 

student SAYS the problem is, and that's often not the case. 

26. I find it unnecessary -- I am usually supplying information that students are perfecly 

well capable of obtaining on their own. 

27. Lack of incentive to do a good job. 

28. Being able to find the right information for students. For instance, I have no idea 

where to find the university policy about university electives: if a student has a double 

major, does he/she still need to take electives on top of all of their courses? How 

would I even find this out? I haven't been able to find it in the catalog. 

29. Lack of student participation 

30. Students who need to select a new major, but keep me as their advisor. 

31. Lack of online web based user friendly resources. 
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22. Please record your race or ethnic group. (You may select more than one answer. 

 

1. Human 

2. Pl. do not put Asian and P. I in one category. I am Asian 

3. Originally from India 

4. South Asian 

5. human and this question is objectionable 

6. Multi ethnic 

7. #21 isn't asking for my gender (i.e., masculine or feminine) but my sex. 

 

 

 

 

 


